Strengthening Doctoral Education in CADREI Institutions

A Proposal to Redesign and Renew Doctoral Programs

 in the University Of Oklahoma’s College of Education

The University of Oklahoma is the flagship institution for the state and is located in Norman, a suburban community of nearly 100,000 residents.  The university’s Health Sciences Center (OUHSC) is located 20 miles North of Norman in Oklahoma City and the Schusterman Center, which houses academic programs of both the OUHSC and the Norman Campus, is located in Tulsa.  The College of Education offers master’s and doctoral degree programs at both the main campus and its sister the Schusterman Center.   
Demographic Description

Three departments make up the College of Education, each of which has multiple degree-granting programs that graduate both scholars of practice and scholarly practitioners.  Instructional Leadership houses the majority of the teacher education programs including elementary education, early childhood, language arts education, math education, science education, social studies education, and reading.  Early childhood offers undergraduate degrees in Norman and on the Tulsa campus as well, in response to specific needs expressed by the communities there.  Educational Leadership and Policy Studies has three programs of graduate study, Educational Administration, Educational Studies and Adult and Higher Education.  Educational Administration offers the Doctor of Education (EdD) degree at the Schusterman Center.  Finally, the Department of Educational Psychology also has three programs; Special Education, Instructional Psychology and Technology, and Counseling Psychology.  In addition to the academic departments, the CoE includes a Student Services office, a Field Experiences office, the Center for Educational Development and Research, and four research centers, the K20 Center for Education and Community Renewal, the Zarrow Center for Learning Enrichment, the Oklahoma Center for Educational Policy and the Hardman Center for Literacy Studies.  
The CoE has a total of 324 doctoral students (see table 1) and 62 faculty teaching graduate courses and serving on doctoral committees (see table 2).  Unique challenges faced by our faculty include dealing with students in the same classroom who have contrasting professional goals and serve students in contrasting professional environments.
Table 1: Doctoral Students

	Black/

Non-

Hispanic
	American

Indian/

Alaskan

Native
	 Asian/

Pacific

Islander
	Hispanic
	White

Non-

Hispanic
	Other
	Unknown
	Total
	Female
	Male

	35
	25
	9
	8
	221
	26
	0
	324
	212
	112


Table 2: Doctoral Faculty

	Black/

Non-

Hispanic
	American

Indian/

Alaskan

Native
	 Asian/

Pacific

Islander
	Hispanic
	White

Non-

Hispanic
	Other
	Unknown
	Total
	Female
	Male

	     1
	4
	3
	2
	50
	0
	2
	62
	33
	29


Oklahoma is a rural state with two major urban centers.  Whereas many programs at comprehensive universities serve either an urban or rural population, a unique challenge we face is serving students from urban, suburban and rural communities.  This mix of students creates enriching conversations and challenges student and faculty thinking as focus must be placed pluralistically on the needs brought to the classroom by individuals representing contrasting environments.  
It is imperative that we not only prepare our doctoral students to be academic scholars, but we also must prepare them for the world of professional practice.  The challenge here is that faculty are rewarded in the academy for their research and publication record but many of our students place more value in the faculty’s capacity to teach about practice.  This is a contradiction that faculty and programs continue to address in various ways.  While some of our graduates go on to accept positions in research institutions, a growing number are go to positions as teacher education faculty in regional institutions or assume leadership roles in state departments of education, PK-12 schools, and other organizations within and outside the state.  Just the fact of having students with a variety of goals provides challenges for our faculty.
We continue to address the needs of our students seeking practitioner positions in a variety of ways through our outreach efforts in Tulsa and through the use of doctoral cohort groups.  Benefits associated with the cohort format include: 1) students are socialized to a set of cultural norms, including cooperative work and peer review; 2) the cohort creates a professional network; 3) the model allows for predictable scheduling, benefiting faculty and students alike; and, 4) the model provides for a collaborative team teaching approach with public school personnel.
Description of Current Doctoral Offerings Leading to the PhD and/or EdD
A fundamental problem existing in our college is that under the umbrella of the Doctor of Philosophy (PhD), we have students who aspire to be academic scholars as well as those who want to enter the world of professional practice.  Most academic programs in the CoE offer the PhD degree but only one offers the EdD for professional practitioners.  Both the PhD and EdD were offered for many years in the College but nearly all programs ceased this practice more than ten years ago citing a lack of interest in the EdD, perhaps due to the evolved similarity of the two degree programs. At that time all but one of our doctoral programs used the scholar/practitioner model and tried to develop curricular offerings and research and practical skills that would prepare graduates to be either scholars or practitioners. Some thought that students who were seeking employment in certain fields of practice in education placed a higher value on the PhD, presumably due to their belief that the same higher value was held by their potential employers.  Our educational administration program maintained their EdD and began to adapt it more specifically to serve professional practitioners. By the late 1990’s became known as the Executive EdD to emphasize its intent to prepare professional administrators for various positions in the world of practice.

PhD programs in the CoE presently are intended to prepare students for careers in the academy as faculty and researchers.  Their focus is on the preparation of students with knowledge of multiple research methodologies for careers in which their primary duties will be the production of new knowledge.  This means those graduating with this degree should be seeking to extend their careers in education in colleges and universities or other institutions and organizations in which research is a high priority.  Although it obviously is not the only option for certain areas of study, a scholarly career is almost a natural focus for some who earn a PhD in areas such as Educational Studies, for one example.  It seems to be clear that nearly all graduates of this area at the University of Oklahoma pursue positions as scholars in the academy.

 The PhD program in the Department of Instructional Leadership continues to follow the scholar/practitioner model with a set of core course offerings that are heavily weighted towards preparation in research methodology. In addition to the core the program allows students to select their concentration from nine discrete areas including Early Childhood Education, Elementary Education, Language Arts Education, Mathematics Education, Reading Education, Secondary Education, Science Education, Social Studies Education, or Instructional Leadership (an interdisciplinary concentration for students whose professional interests and goals cross age/grade and content area boundaries).  The doctoral program is intended to prepare students for faculty positions in colleges and universities in teacher preparation programs, as stewards of the field, and for roles in professional settings such as curriculum specialists, state or federal departments of education and other education-related agencies. Thus, a distinguishing characteristic of this program is its single core of courses along with a breadth in areas of concentration.  The one program serves to prepare students to achieve excellence in their own concentration area, which may lead them to assume positions as scholars or positions as professional practitioners.  At this point, there is little difference in the plans of study for students with such divergent professional aspirations.

All in all, faculty in CoE consider their PhD offerings to be preparatory for faculty research positions, in spite of the fact that many of their graduates find themselves performing the duties of professional practitioners.  PhD students in the CoE learn to value the utility of research and to use it in the decision-making requirements of their various positions.  They are skilled in research and expected to use these skills in their careers, either as academic scholars or as professional practitioners.  These skills include the use of both qualitative and quantitative methodologies in the conduct of research during the execution of their defined duties. 

Recent Efforts to Reform or Renew Doctoral Education
Clearly for almost a decade, faculty in our teacher education and educational administration programs have been grappling with issues related to the preparation of scholars for faculty positions in university settings and the preparation of professional leaders for non-university, field settings.  At our faculty retreat six years ago, we revisited Boyer’s Scholarship Reconsidered and had continuing discussions about the four categories of scholarship and how our doctoral programs might use these forms to address more effectively the preparation of our students seeking positions as scholar/researchers as well as those aspiring to professional positions of practice. More recently, with the addition of cohort programs in reading and educational studies and expansion of our early childhood teacher certification and educational administration programs to the OU-Tulsa campus, the number of practitioners that these doctoral programs are preparing has increased.  
Once again, our faculty began to examine our doctoral offerings in these areas in order to determine how effectively we were preparing two tracks of professionals with essentially the same degree structure: future faculty for higher education positions and educational leaders as practitioners in field settings. Last fall, 2006, our faculty met for the purpose of critiquing their doctoral programs hoping to understand the match between perceptions of intent and reality.   Faculty read the Shulman and Golde et al. article in the Educational Researcher, “Reclaiming Educational Doctorates “ and  the two chapters on doctoral education by Richardson and Berliner in Golde and Walker’s  book, Envisioning the Future of Doctoral Education. They were grouped across program areas and discussed the ways we currently deal with the preparation of our doctoral candidates and how it relates to the notion of stewardship as described in the readings, in terms of our core offerings, research and theory, and changing market variables. This discussion laid the foundation for continuing the conversation on topics such as: 1) how well current standards prescribed in our doctoral programs prepare our candidates for their future positions; and, 2) how to improve our programs—curriculum, assessments and capstone experiences—so that both research/theory (scholars of practice) and scholarly practice tracks of preparation are strengthened?  

Faculty continue with discussions to develop further rationale for improving programs in light of changes in their student constituencies. The main question teacher education and educational administration is whether or not the scholar/practitioner model and the Executive EdD are really providing the best preparation for all students seeking future positions as scholars or practitioners.
Teacher education has initiated a comprehensive review of its PhD program that has extended over the past few months.  Discussions are centered on developing a new shared understanding of a program identity.  The program identity is informed by the faculty’s goals for student development as well as current and prospective doctoral students’ goals and aspirations.  Themes of the discussions have been translated into parameters for required core courses. 
Graduates of the Executive EdD are prepared as school leaders with an emphasis on their abilities to utilize relevant research, provide leadership, promote effective communication, and use effectively their comprehensive understanding of task, structure, technology, and people as they relate to the operation of schools.  It has clearly distinguishable differences in course offerings, but  after realizing that the Executive EdD program had gradually blended in to a version of the PhD with dissertations that were not discernible in content from those written by PhD students, faculty have begun to earnestly examine the program.  Faced with a growing demand to prepare future educational administrators through a grant with the Tulsa Public Schools, the coordinator of the program went to California to learn about the redesign of the University of Southern California’s EdD.  Discussions are ongoing to evaluate program content and capstone experiences.
We would greatly value the opportunity to participate in the organizing and building of an intellectual community focused on defining and describing a new Professional Practice Doctorate.  Working with colleagues at other universities in the creation of a new vision of doctoral studies would help bring a realization of our responsibility to seek continuous improvement and to demonstrate that dynamic institutions (such as the professorate) constantly are capable of evaluating and renewing themselves.  Networking with critical friends in the creation of guidelines and principles designed to strengthen doctoral programs will bring greater integrity not only to our programs but all preparing scholars and practitioners.
A Proposed Plan of Action
The heightened awareness, momentum and commitment on the part of College faculty sets the stage to engage in this type of intellectual and programmatic discussion begun at our fall retreat. Being part of a larger community will enable us to look at our own programs from the diverse perspectives represented by other institutions in the network.  Actual and virtual access to the intellectual community and their programs will assist us in translating new principles into components as we: 1) develop frameworks and new structures for better preparation and delivery; and 2) pilot assessments.  
We plan to accomplish three goals during the first year that would expand upon our current work.  They are:
I.  
To support the CoE intellectual community that will continue discussions around relevant topics such as:  
1) 
the ideal of moral formation; 
2) 
stewardship of the profession of practice; 
3) 
development of a signature pedagogy for education professionals; 
4) 
description new capstone experiences and other rigorous assessments; and, 
5) 
implementation of effective laboratories of practice.
II.
To invite PK-16 professionals from the region to join our CoE intellectual community to expand the discussions. 

III. 
To develop concept papers related to the five areas above and: 
1) develop and  critique concept papers within the CoE; 
2) share concept papers with critical friends in the CFAT/CADREI network;
3) review and refocus concept papers to use in drawing a greater distinction between our PhD and EdD programs;

4) Finally, we will provide the same type of feedback and to be part of the larger conversation for the improvement of our doctoral programs by improving the PPD. We would expect to use face-to-face and video conferencing to accomplish these discussions.

Adequacy of Resources

The OU College of Education is a vibrant and dynamic academic college that works hard to maintain cutting edge programs in the fields of its interest and responsibility.  The resources listed below have been developed by our faculty who have demonstrated their initiative and innovativeness in many ways but especially in their record of research and the development of the many resources listed above.

The institution has the necessary The CoE operates within three facilities – Collings Hall, Cross Center, and Carpenter Hall. The CoE recently renovated Collings Hall adding five rooms for class and meeting space.  All classrooms in the college are wired and wireless and have SMART boards as well as other instructional support technologies. Two of the renovated rooms within Collings Hall accommodate video conferencing.  These facilities are used for meetings, conferencing and teaching. Support for teaching also comes from the University.  The Center for Instructional Innovation assists teaching faculty and organizational units at the University of Oklahoma in their efforts to provide educational programs of the highest possible quality.  
In addition, the recently completed Sandra L. O’Brien   Computer Laboratory in Collings Hall is a state-of-the-art facility with more than 30 computers and various software tools, all of which are easily accessible to students.  It also maintains special software and equipment for special needs students. As part of our effort within the college to support technology, the South Central Region Technology in Education Consortium, was established to help educators create, share or find successful ways to integrate technology into education. In addition to the computer laboratory, the CoE also houses the Center for Educational Development and Research (CEDaR) which offers assistance to college faculty and students in the development of research proposals and the design of research projects. Housed within CEDaR is the college’s new server for research and special projects which acts as a secure storage space for data.  In conjunction with CEDaR, the college also maintains the Assessment Center which provides on going assessment of the undergraduate and graduate programs within the college. 
Beyond the physical infrastructure of the college, there are various resources available through Centers and programs maintained within the College of Education.  Although too numerous to mention in detail, several are worth noting.  The K20 Center for Education and Community Renewal is an interdisciplinary research consortium consisting of school-university-community partnerships committed to developing professional learning communities focusing on teaching and learning, equity and justice, shared leadership, community revitalization, technology integration, and policy and evaluation.  The Zarrow Center for Learning Enrichment studies transition, self-determination, and postsecondary education of youth and adults with disabilities and those at risk for school failure. The Oklahoma Center for Educational Policy releases frequent policy briefs on hot-button educational issues.  The Counseling Psychology Clinic, is a training facility for the Counseling Psychology, Community Counseling and School Counseling graduate programs, and provides affordable counseling and assessment services to Oklahoma residents. Institute of Child Development, accredited by the National Academy of Early Childhood Programs, serves about 50 preschool children ages 2-5 from the Norman and University communities. The American Indian Leadership in School Administration project is a professional development program designed to increase the number of American Indian School Administrators in public, tribally controlled or Bureau of Indian Affairs schools. Finally, there are support mechanisms for children with learning disabilities and the deaf and blind.  The Oklahoma Center for Children with Learning Differences is a statewide resource to help children with learning differences in the classroom; the Center for Special Education Due Process manages and operates Oklahoma’s courtroom hearings process on issues regarding services to special education students, as well as recruits and trains courtroom hearings officers; and, the Oklahoma Deaf-Blind Technical Assistance Project is a statewide service to improve education available to Oklahoma’s infants, toddlers, children and youth with deaf-blindness. 
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