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Project Description

The School of Education at Virginia Commonwealth University currently offers a Ph.D. in Education with multiple tracks serving different audiences with disparate needs. We are engaged in a school-wide initiative to reform doctoral education. Discussions are already occurring at multiple levels within the school including a school-wide task force, individual departments, departmental development committees, and among the faculty as a whole. The intent is twofold: 1) to align the Ph.D. with the preparation of “stewards of the discipline” who are scholars of practice, and 2) to consider development of a separate professional degree focused on scholarly practice.
Proposal Narrative
Although Virginia Commonwealth University (VCU) traces its roots to 1838, the university has existed in its present form only since 1968 when Richmond Professional Institute was merged with the Medical College of Virginia. In less than 40 years, VCU has grown to over 30,000 students with two main campuses housing 11 schools and one college.  With over $210 million in external funding during the last fiscal year, VCU is ranked as one of the nation’s top research universities.

Located in historic Richmond, VCU’s School of Education (SOE) draws upon the resources of a rich and diverse urban environment to prepare students for meaningful careers in education. With 58 full-time instructional faculty, 100 research faculty, and more than $15 million in funded research, the VCU School of Education is among the top education research schools in the nation, and is recognized by U.S. News and World Report as one of the nation’s outstanding graduate programs in education.
Education School Demographic Description

The SOE provides 4 undergraduate programs, 1 Post-Baccalaureate Certificate program, 23 Master’s programs, 3 Post-Masters certificate programs, and 2 Doctoral programs serving 984 degree-seeking students enrolled for Fall 2006.  Of these, 164 (16.67%) are pursuing doctoral degrees. Approximately one fourth of doctoral students come from minority groups, with the overwhelming majority of those African American.  An additional 5% are international students. The majority are pursuing degrees on a part-time basis, and over half are pursuing degrees predominately off-campus.
The SOE has 45 tenured or tenure-eligible faculty, and 13 full-time collateral instructional faculty. Of the tenured and tenure-eligible, approximately half are active in the doctoral program either through teaching doctoral classes or serving as chair or member of dissertation committees. 
Current Doctoral Offerings

We currently offer two doctoral programs: Ph.D. in Education and Ph.D. in Rehabilitation and Movement Science. The Ph.D. in Rehabilitation and Movement Science is a traditional full-time on-campus lab-mentorship program preparing a small number of students (10), and is housed in the Department of Health and Human Performance.. 

The Ph.D. in Education program serves 154 students and offers five tracks: 1) Educational Leadership, 2) Instructional Leadership, 3) Research and Evaluation, 4) Special Education and Disability Policy, and 5) Urban Services Leadership. The program is administered centrally through the Director of the Ph.D. in Education Program. However, each of the first four tracks is associated with an academic department for its concentration. Educational Leadership and Special Education and Disability policy are associated with departments of the same name.  Instructional Leadership is associated with the Department of Teaching and Learning.  Research and Evaluation is associated with the Department of Foundations in Education.  Urban Services Leadership is an interdisciplinary concentration allowing students to develop a concentration using a combination of courses within the SOE and other units across the campus. Educational Leadership is the largest of the tracks with 99 students.  

Current Program Structure. The Ph.D. in Education program requires a minimum of 60-hours post-Masters and consists of a common core in Educational Foundations (9 hours) and Research (12 hours); a common externship experience (3 hours); and Dissertation (12 hours). Each track has a concentration (15 hours) and cognate (9 hours outside of the SOE) components specific to that track. As originally conceptualized, the program was intended to be interdisciplinary and focus on urban issues. The interdisciplinary flavor has been retained in the cognate outside of the SOE, but the focus on urban issues, except for a select few, has waned.
Most of the students in Educational Leadership are part-time off-campus students pursuing degrees through a cohort model.  Overwhelmingly, these students are preparing to be scholarly practitioners rather than scholars of practice. Most of the students in the cohorts currently hold leadership positions in the local school divisions, and many receive financial support from their districts. The majority of students in the other tracks are full-time on-campus students, and many, if not most, are preparing for careers in higher education or research. Despite the clear data indicating that we are serving two very distinct student groups with different career trajectories and differing needs, the current program makes no distinction and provides little opportunity for adjusting to meet student needs or differentiated training needs.
Current Reform Efforts

This RFP comes at an ideal time for reform efforts in the SOE. We are in the process of conducting a complete review of the current doctoral program in education, developing a proposal to “spin off” the track in Special Education and Disability Policy into a separate degree, discussing converting the current Ph.D. track in Educational leadership to a new professional degree for practitioners, developing a new Ph.D. in Literacy Studies, developing a doctoral track in Educational Psychology, and planning for a new doctorate in Counselor Education.  Our expectation is to double the size of our doctoral programs in the next 7 years.
Conversations about reform of doctoral education at the SOE are occurring at multiple levels concurrently. Since the Ph.D. program is currently administered centrally, there are discussions among a representative task force on the intent and organization of the current program (see below). Given the initiatives in Special Education and Disability Policy and Educational leadership, discussions are occurring concurrently within those departments.  In addition, new additions to the SOE’s doctoral portfolio are under development in the Departments of Teaching and Learning and Foundations of Education.  There are future plans for a doctorate in Counselor Education, so that department is engaged in the broader discussion but not in specific departmental discussions at this time. We are also engaging in school-wide discussions of the future of doctoral education as part of faculty meetings.
Ph.D. in Education Task Force. In late spring 2006 the SOE announced the formation of a Ph.D. in Education Task Force.  This task force was charged by the dean with reviewing all aspects of the doctoral program including intent of the degree, type of degree, admission requirements, and all curricular and co-curricular requirements for doctoral study. The task force consists of 12 members including faculty from each of the constituent departments of the Ph.D. in Education, faculty from the SOE intimately involved in doctoral education, current and former students, the Director of the Ph.D. in Education Program and the Associate Dean for Academic Affairs. The latter two serve as co-chairs of the committee.  In addition, the SOE Dean and the Dean of Graduate Studies at VCU have participated in the conversations. The task force has been meeting every two weeks since September. This has been a truly collaborative group committed to a thorough review of doctoral study in education at VCU. 
To date the task force has agreed to a set of values statements that should provide an ideational framework for all doctoral programs in education at VCU.  Implicit in these value statements is recognition that there needs to be significant revision to the existing Ph.D. program as well as consideration of a professional doctorate to meet the differentiated needs of practitioners. 

Reform of the Ph.D. in Education. A number of themes have emerged in discussions of how best to reconfigure the Ph.D. program within the task force. Values related to community, mentorship, induction and cross-disciplinary inquiry have been central to the discussions.  There are several key themes that have emerged that should guide the redesign efforts.  First and foremost among these is recognition that the Ph.D. should be intended to prepare stewards of the discipline who are scholars of practice. As such students need to be mentored, and inducted into the practice of scholarship.  The conceptual model we feel is best suited to this is one of cognitive apprenticeship (see for example, Collins, Brown, et al., 1989, 1991; Bransford, Brown, et al., 2000). However moving to a cognitive apprenticeship model will require significant change in degree structure and faculty perspectives on the doctorate and their roles in doctoral education. 
Among the structural elements that we have discussed are:


1.
Development of a common core for first year doctoral students that would 


focus on a multidisciplinary approach to education and science.  


This would be a team taught year long seminar including discussion 


(among other things) of the philosophy of science, ways of knowing and 


evaluating evidence, ethics, issues in urban education and leadership, and 


individual differences.

2.
Development of a community of scholars through first year inquiry groups 

consisting of both students and faculty.  


Inquiry groups would delve into the literature in a specific area, and 


collaborate on a review outlining critical open questions in a field.


3.
Development of research groups in the second year involving both 



students and faculty.  


This would provide a structure for translating immersion in the literature 


(from the first year) to the development of research studies to study some 


of the identified questions. Research groups would be a main context for a 


research “cognitive apprenticeship,” including discussion and modeling of 

question development, collaborative design development and 



implementation, and mentorship around writing research articles.


4.
Development of student portfolios.  


Portfolios would include the reviews 
and empirical studies mentioned 


above as well as conference papers, articles and grant proposals developed 

in subsequent years.


5.
Consideration of appropriate mentoring in instruction.



While mentoring in instruction has been recognized as equally important, 


we are still wrestling with appropriate structural elements for this.

There is wide recognition that moving to a “Cognitive Apprenticeship” model will require substantial commitment and change on the part of faculty, and it will require buy-in among faculty not currently involved with doctoral students.  Mechanisms are in place to inform SOE constituencies about discussions in the task force.  Updates have been provided to the Chairs Council and Leadership Council, and task force members have been encouraged to discuss the direction the task force is taking with colleagues in departmental meetings. The future of doctoral education was placed as an agenda discussion item for the November meeting of the full faculty, and faculty have been provided with a variety of reading material in preparation for the discussion including works by Golde (Golde, 2006; Golde, Bueschel, et al., 2006), Shulman (Shulman, et al., 2006), Townsend (Townsend, 2002) and Levine (Levine, 2005).
Discussion of Professional Practice Doctorate. Initial discussions within the task force clearly indicate need for development of a professional doctorate distinct from the current Ph.D. in Education that will prepare scholarly practitioners for careers in education. The initial thrust is meeting the demand for highly qualified school leaders, however there is recognition that this might apply equally to the preparation of leaders in school counseling as that program is developed. Our current program in Educational Leadership serves about 100 students primarily in cohorts associated with school divisions in the Richmond metropolitan area. The Department of Educational Leadership has initiated discussions on the nature and structure of a professional doctorate for school leaders. These discussions are in the early stages.  Questions guiding this discussion include:

1.
What constitutes an appropriate core knowledge base for school leaders?


2.
What are the appropriate research skills that differentiate scholarship of 


discovery from scholarship of application?


3.
What is the best structure for mentorship in school leadership, and how do 


we ensure quality experiences?


4.
What is the appropriate “dissertation” experience?  Is a traditional 



dissertation appropriate?  Should one move to a problem-based 



collaborative model?

Assessment of Progress to Date.  We are in the formative stages of massive reform of doctoral education in the SOE at VCU. Although no specific structural or programmatic reforms have been adopted or implemented, we have made significant strides in building consensus on the need for reform, on the need for differentiated degrees for professional practice and for research, and on the conceptual framework for reform of the Ph.D. Key indicators of this consensus are the adoption of a set of values statements by the Ph.D. in Education Task Force, recognition of desirable common elements for Ph.D. programs that advance a “Cognitive Apprenticeship” approach, and the level of participation of faculty in departmental initiatives for track reform and development of new doctoral programs.
How would CADREI/Carnegie Initiatives Interface?

There are several significant points of convergence between the Carnegie Initiative on the Doctorate in general, the CADREI/Carnegie Network on the Professional Practice Doctorate and the current reform efforts that are under way at VCU’s SOE. Material that has emerged from the broader discussion among institutions in the Carnegie Initiative on the Doctorate (see, for example, Golde, Conklin, et al., 2006; Shulman, 2006; Golde, 2006; Richardson, 2006; Berliner, 2006) and other researchers focusing on the preparation of education professionals (e.g.: Levine, 2005) has informed and guided the agenda and direction of the Task Force on the Ph.D. in Education. Our currently adopted values statements for the Ph.D. in Education program make it clear that we are evolving from an accumulation of course units model of doctoral education to a “Cognitive Apprenticeship” model in which apprenticeship and mentorship become the “signature pedagogy” of the Ph.D. Concurrently we are moving towards a clearly differentiated doctorate for professional practice with a greater focus on development of specific context-related skills, application of research findings, applied research and a concern with the nature and extent of practical experience related to professional practice. The opportunity to engage in scholarly discourse across disciplines in education, to engage in substantive conversation with institutions across the country where similar reforms have already been initiated, and to interact with institutions sharing a similar urban context and focus would be invaluable in helping us refine our vision for the new doctoral degrees. Involvement with the Carnegie/CADREI initiative would also provide “intellectual capital” that would help facilitate the conceptual changes among the faculty necessary to support the scope of the proposed reforms.
A number of structural and programmatic elements have already been identified from participants in the CID (including UNC-Chapel Hill, Peabody-Vanderbilt, Southern California and UC-Boulder) as innovative or cutting edge features that support the Cognitive Apprenticeship model. We hope specifically to interact with these institutions and take advantage of their experience.  Initial informal contacts have already been made with Peabody-Vanderbilt and Southern California.
Proposed Plan of Action

Use of Intellectual and Technical Support.  
Our critical need from the Carnegie/CADREI initiative is threefold:


1.
the opportunity to engage in dialog with scholars of the doctorate and with 

institutions engaging in similar efforts to reform doctoral education, 

2.
the structure and intellectual and organizational support to engage in that 


dialog that would come with membership in the initiative, and


3.
help identifying key research that informs practice and has implications 


for program development.
As an organization, the SOE is committed to substantial reform in both the research Ph.D. and a differentiated professional practice doctorate.  Because of our commitment to reform, and the depth and breadth of current reform efforts, we feel that we are ideally positioned to benefit from participation in the Carnegie/CADREI initiative, and to contribute substantially to the discussion.

Activities for First Year. 
Since we are already actively engaged in discussions about reform of doctoral education, our first year would focus on continuation and extension of those discussions with particular focus on the distinctive needs of school leaders, best practices for training collaborative problem solving in and for schools, and the implications of both distinctive needs and training models for the development of preparation for professional practice. We expect these efforts to include extensive discussions internal to the SOE, within the Department of Educational Leadership, within the Task Force on the Ph.D. in Education, across disciplines within the SOE, and with our school partners in the Richmond metropolitan area.  
We also expect to carry on an active discussion outside of the SOE. We have already invited Virginia Tech and the College of William and Mary to join us for discussion around issues in doctoral training that are common to all three institutions, and common issues in the preparation of school leaders for Virginia. We hope to engage in similar conversations with other network participants, and with school leaders across Virginia.
In order to best foster those discussions and guide reform, the following 5 individuals have been named to the project Steering Committee:

Dr. Beverly Warren, Dean of the School of Education

Dr. Henry Clark, Associate Dean for Academic Affairs and Co-chair of the Ph.D. 


in Education Task Force


Dr. Michael Davis, Chair of the Department of Teaching and Learning


Dr. Cheri Magill, Assistant Professor of Educational Leadership


Dr. Jo Lynne DeMary, Director, Center for School Improvement and former State 

Superintendent of Public Instruction in Virginia
These members bring substantial experience in both doctoral training and P-12 education and have a commitment to pursue excellence in the preparation of educators for professional practice at the doctoral level.
From those discussions in the first year we hope to develop a set of guiding values for a professional practice doctorate, and a short list of key program components that show the most promise to promote skill acquisition, teach decision-making and judgment, and promote collective leadership.
Institutional Resources

Administrative Support.  Since this is a whole school initiative, the full resources of the dean’s office and the various departmental offices are available to support the reform efforts. Participants would be provided with time to attend semi-annual meetings, and to travel to other conferences as appropriate to consult with members of the Carnegie/CADREI initiative.  Resources would be available to fund: 1) travel for team members and key faculty members to participating institutions for on-site discussion and consultation; 2) honoraria for key leaders at participating institutions and the Carnegie Initiative office to consult on-site at VCU; and 3) to bring nationally prominent speakers to campus to dialogue with faculty.
Institutional Research Capacity.  Four SOE entities are ideally positioned to assist the SOE in development and evaluation of its research efforts related to the Carnegie/CADREI initiative.  The Commonwealth Education Policy Institute and the Center for Teacher Leadership, both housed in the SOE, work closely with educational and political entities to identify critical needs in schools, and to develop programs to enhance both teaching and school leadership. In addition, the Metropolitan Educational Research Consortium, also housed within the SOE, is dedicated to conducting research in cooperation with school divisions in the Richmond metropolitan area. These centers provide direct communication and collaboration with area superintendents and other local school leaders, and mechanisms are in place for conducting and disseminating applied research and the evaluation of educational models. Finally the office of the Associate Dean for Research Services manages $50,000 in internal grant funds that could be targeted to studies of the change process, studies of the efficacy of implementation of reforms, and studies of impact of those reforms on the skills of school leaders.
Infrastructure for Faculty Development. The SOE has committed $25,000 annually to the support of faculty development.  These funds are in addition to $1,500 in annual support for faculty to deliver papers at scholarly conferences.
