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Project Summary:  In the fall of 2005, The Department of Education in the College of Education and Social Services began a conversation to review its doctoral offerings and to rethink the teacher and doctoral education program.  Two committees were formed to undertake these tasks.  The Long-Term Committee on Teacher Education is charged with generating a list of recommendations that will impact teacher education at both the undergraduate and graduate level.  The second is the PhD Program Development Committee.  This committee is charged with the development of an interdisciplinary PhD within the College.  We currently offer an EdD in Educational Leadership and Social Policy Studies and several master degrees, one of which is in curriculum and instruction.  It is our intent to restructure the EdD so that it is more reflective of the types of expertise and knowledge needed for those who are involved in the practice of teaching and learning.  The PhD would be geared toward the preparation of academicians interested in contributing to the scholarly literature on leadership and/or participating in the development of initiate that would influence, either local, state, national, or global education and social policies.       

Overview:  Demographics and Description
The College of Education and Social Services at the University of Vermont provides leadership in addressing the educational and human service needs of Vermont and the nation.  The mission of the College is to prepare outstanding professionals in education, social work, and human services.  We are also committed to preparing students who work towards creating a more humane and just society, free from oppression--that fosters respect for ethnic and cultural diversity, and maximizes human potential and the quality of life for all individuals, families, and communities. 

 The College provides excellent educational experiences for approximately 850 undergraduates and 458 graduate students.  The College is home to the Department of Education (which includes Elementary Education, Middle Level Education, Secondary Education, Special Education, Physical Education, Art Education, Music Education, Educational Foundations, and Educational Leadership and Policy Studies); the Department of Social Work, and the Department of Integrated Professional Studies (which includes Early Childhood Education, Early Childhood and Special Education,  Family and Consumer Sciences, Human Development, Counseling, Interdisciplinary Studies, and Higher Education).  
There are 109 students enrolled in doctoral education in the College and 30 faculty members who are part of the doctoral faculty within the College.  The number of faculty who are actively involved with doctoral students significantly increases when faculty outside the College is added to the numbers.  The committee chairman of each doctoral dissertation committee must be a faculty member outside the Department of Education; typically the faculty have come from outside the College.  

The doctoral program in Educational Leadership and Policy Studies is an applied research degree program for professionals serving in education leadership positions in pre-K to 12 schools, colleges, health care, law enforcement, and social service agencies.  The program seeks to produce leaders who can construct and apply knowledge in ways that will make a difference in the lives of individuals, families, and communities by promoting excellence in:

· the development and implementation of strategies that positively affect leadership and governance styles and encourages effective change.
· the development of skills necessary to facilitate strategic responses to social issues.

· the design and implementation of action-oriented research.  

· the interpretation and application of research findings to school or education-based  projects.

· the analysis of and use of policy to inform educational, social, medical and/or economic practices in pre-K to 12, higher education, law enforcement, health care, and social service agencies.

· an understanding of how to manage and collaborate with others.
The EdD at the University of Vermont is designed as a cohort model.  No more than 20 students are admitted to the program per year.  Each cohort group proceeds together through the first two years.  The cohort approach provides the students with the opportunity to develop into a learning community where they are encouraged to challenge perspectives, take risks, and provide support for each other.  This approach fosters a spirit of community, commitment to the program, and leads to higher rates of completion compared to traditional approaches to doctoral education.  

Although the program is designed to accommodate professionals who are currently employed in full-time positions in schools, health and social service agencies, and institutes of higher education, the program is appropriate for those interested in full-time enrollment.  A minimum of 50 semester credit hours beyond the master degree is required.  This breaks down to 21 hours of core courses, 15 hours of course work in a selected area, and 20 hours of dissertation research.  

Our current doctoral program is geared toward professionals.  The program, in its current configuration, is still very traditional in focus.  The dissertation, for example, is often disconnected from the practice or policy-oriented nature of education.  In addition, the number of credits needed for degree completion resembles the number needed for doctoral degree programs in the Arts & Sciences.  We are interested in moving towards a capstone experience other than the traditional dissertation.  The question becomes, what form might that take.     
Reform Efforts:
In the fall of 2005, we began to earnestly discuss the purpose of our doctoral program and whether or not it was addressing the needs of the various institutions in which our students are or might be employed.  To this end the Dean, Fayneese Miller, charged two different committees—the PhD Program Development Committee and the Long-Term Committee on Teacher Education―with the task of reviewing and proposing recommendations for new and/or reconstructed initiatives within the College around teacher and doctoral education.  The charge of the PhD Program Development Committee, therefore, is to study the development of a college-wide PhD program.  It is expected that the program would draw upon the teaching and scholarship expertise of the College’s faculty.  A second committee, the Long-Term Committee on Teacher Education, is charged with rethinking the various programs within the College and how we might better deliver our services to students and increase the quality of our offerings.  It is expected that the current EdD program, which looks in many ways like a traditional PhD program, would become more like an EdD in Instructional Leadership.  Some of the courses that might be required for an EdD in Instructional Leadership are Leadership for School Renewal, Curriculum Development, Assessment and Learning, Instruction for Learning, Mentoring and Supervision of Instruction, and Action Research to Improve Practice.  Both committees are diligently working to develop a set of recommendations for the implementation of a PhD and the re-configuration of the EdD. 

We are in the early stages of our work.  Participation in the 3-5 year collaborative effort to redesign our professional practice doctorate would allow us to be a part of a team of institutions engaged in strengthening doctoral education throughout the nation.  The professional practice doctorate initiative proposed by the Carnegie Foundation for the Advancement of Teaching and the Council of Academic Deans of Research Education Institutions (CADREI) is occurring at an opportune time for the College, especially since we have already begun our conversation about our doctoral education.  We are uniquely situated to team with others who are equally engaged or interested in becoming engaged.  We are attempting to identify guiding principles, program structure, and essential questions.  We are early enough in our discussion to benefit from conversation about planning and program development as part of a national team.  We see our involvement as strengthening our program and providing a critical service to Vermont and, possibly, the nation.  

The State of Vermont is suffering from a crisis in leadership in public education.  The number of educators who could benefit from a professional practice doctorate far exceeds the number who are willing to enroll in graduate degree granting programs.  Given the increasing need to fill major leadership positions within pre-k to 12 education, the professional practice degree would provide the faculty at the University of Vermont the opportunity to play a critical role in preparing the next group of school leaders.  The University of Vermont is the only research institution in the State and the only nationally accredited institution.  Faculty are actively engaged in research that has implications for early childhood to high school aged children and youth, even those with special needs or learning disabilities.  We play a critical role in preparing professionals in the State.  The question with which we are faced is whether or not our program, as currently conceptualized, is meeting the needs of the education professionals in the State.  Are we preparing them in ways that allow them to identify and address the myriad of issues with which schools and educators are confronted?  What role, if any, should a dissertation have in the educational experience of those pursuing a professional practice degree?  How might we begin to construct a culminating experience that would be useful for the work in which the enrolled student is engaged?   What are the characteristics of effective school leaders?  These are just a few of the questions with which we are grappling.  Partnering with CADREI and Carnegie on the development of guiding principles for the professional practice doctorate would allow us to partner with other institutions that are attempting to rethink its programs, identify problems with doctoral education, and develop programs that are of high quality and meet the needs of professionals in education.  The partnership would be vital as we continue to reconceptualize and differentiate between a PhD and EdD program.  
Proposed Action Plan:

 
It is unclear from the proposal request what one might expect in terms of technical and intellectual support.  Any support, however, would be important as we move towards the creation of a professional practice doctorate at the University of Vermont.  We are in the initial stages of our review and discussion of our doctoral program.  The establishment of a blog and/or website where those involved in the initiative can post and respond to questions or insights would be useful to our discussions.  Intellectual support is invaluable.  We anticipate using models, principles, etc. that are grounded in theory and field-tested.    


During the first year, we would build the internal and external support for the professional practice doctorate.  The external support would entail working with other institutions in the State of Vermont to encourage them to partner with us as we rethink and restructure not only our doctoral program, but connected master level programs as well.  The Dean of the College, Fayneese Miller, meets with the directors and chairs of the Department of Education at the State colleges at least twice a year.  At those meetings, possible collaborations are discussed and information exchanged.  We have already begun to review the teacher education and doctoral programs.  This activity would continue but now be conducted within the context of the goals and objectives of the initiative.  Another goal of the first year would be to identify existing and needed resources to fully implement the revised EdD.  The first year will involve setting a meeting schedule for the program team.  It is anticipated that the program team would meet on a bi-weekly schedule or more frequently if needed.  The team will host a series of forums about the professional practice doctorate within the College.  At the end of the first year, a draft proposal will be submitted to the College for review.  Each of the activities described will be done in close collaboration with other University partners.     
Institutional Resources:


The Dean of the College of Education and Social Services, working with the faculty, will identify a current staff administrator to provide support to the committee.  The Long-Term Committee on Teacher Education is chaired by one of the Associate Deans.  Her assistant is currently providing administrative support.  As we rethink teacher education, we have the opportunity to rethink faculty lines and to identify hiring needs.  In anticipation of a “professional practice type degree,” the teacher education program hired two new faculty this academic year.  A new faculty member in early childhood and special education and two new faculty in health and human performance (which is part of the teacher education program) will be hired for the 2007-2008 academic term.  Our program is robust and we continue to hire new faculty.  We expect to add several more new faculty to the Department of Education in the very near future.  The University provides some travel/professional development money for each general long-term funded faculty member.  In addition, the Dean of the College of Education and Social Services provides additional funds for travel/professional development or research activities.  The Vice President for Research and the Dean of the Graduate School has also indicated support for our doctoral initiatives.  We have 15 graduate assistantships.  With assistance from the graduate school, we anticipate adding five more.  While the amount of support is not yet known, we do not anticipate any major obstacles with our involvement in the professional practice initiative.       
PAGE  
7

