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Ed.D. Program 

Application Scoring Matrix 

	
	1

Unsatisfactory-

Far below standard
	2

Fair- 

Below standard
	3

Good-

Meets standard
	4

Excellent-

Exceeds standard

	Prior Work Experience

**See section: “career experience” for details by concentration
	No relevant work experience that lends itself to having prepared this candidate in any way for the program. 


	Some work experience that relates to the concentration, or demonstrates leadership in the field and ability to succeed in the program
	Diverse work experience that relates to the concentration, and demonstrates leadership in the field and ability to succeed in the program 
	Exceptional level of prior experience, demonstrates commitment to the field and a strong match to concentration. 

	Statement of Purpose

**See section: “Career objectives are aligned with concentration” 
	Disorganized presentation of ideas (i.e. poorly written, errors, etc.); goals do not clearly relate to the program and/or concentration. 
	Demonstrates some alignment between career objectives and concentration.
	Demonstrates a strong alignment between career objectives and concentration. 
	Demonstrates an exceptionally strong alignment between career objectives and concentration.

	Academic Experience

**See section: “knowledge/skills” for details by concentration
	Undergraduate transcript is poor or from a disreputable school; graduate work is poor or shows little to no relevance to this program.

GRE range:

GPA range:
	Undergraduate and/or graduate record is fair.

GRE range:

GPA range:
	Undergraduate and graduate record is good.

GRE range:

GPA range:
	Undergraduate and graduate record is good.

GRE range:

GPA range:

	Candidate’s Recommendation

**See sections: “Knowledge/skills and/or career experience”
	Candidate does not come highly recommended OR the recommenders themselves are not relevant or credible sources OR recommendations are not aligned with desired types of knowledge/skills and career experiences
	Candidate comes recommended with reservations OR regardless of recommendation strength, letters are not pertinent for Ed.D. study OR compare candidate against a group with different types of knowledge/skills and career experiences.
	Candidate comes well recommended from sources who work in the appropriate field and who reference the desired types of knowledge/skills and career experiences.
	Candidate is very highly recommended for this program from sources who work in the appropriate field and who reference the desired types of knowledge/skills and career experiences.


**Please refer to “prospective Ed.D. Student Profile by Concentration” in scoring each section. 

	
	Office of Admission and Recruiting responsibilities

	
	Faculty Responsibilities

	
	Program Staff responsibilities

	
	Applicant’s involvement


*This chart will be revised by Alex Duke after July 21 2009 to reflect new procedures
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Policy on Early Warning Process

It is proposed that the following steps be implemented to notify students of their performance in the program prior to the preliminary review:

1. In the Fall and Spring Semesters of the first year, each core faculty member will receive an electronic rating form that includes the names of each student enrolled in the core course she or he is teaching. This form will be distributed and completed in mid-October for Fall Semester courses, and early-March for Spring Semester courses.

2. The core faculty member will only rate students who have demonstrated marginal performance or unacceptable performance to date in his or her course.

3. The core faculty will be asked to write comments and offer constructive feedback for students to whom they assign “Marginal Performance” and “Unacceptable Performance” ratings. 
4. Faculty members identifying a student for early warning will talk with the student about the concerns and the notification. 
5. Students receiving “Marginal Performance” and “Unacceptable Performance” ratings will receive a letter from the Program Office and be encouraged to schedule one-on-one meetings with their core faculty members and/or the academic advisor of the Ed.D. Program, who will refer them to appropriate university services and expose them to resources that may aid in improved academic performance.

Given the time-sensitive nature of this process, the Ed.D. Program Office will commit itself to diligently distributing the forms to faculty by the dates noted above. The faculty will be asked to submit their ratings and comments electronically within one week. Letters will be sent to students immediately upon receipt of the Core Faculty members’ ratings. Thus, this process will take approximately 2.5 weeks, which will give the students approximately two months to make the adjustments necessary to improve their performance in the core courses in which they are enrolled for that particular semester. 

This Early Warning System complements the full procedure for academic warning which would include:

a) Mid-semester Early Warning System letter offering resources for marginal students

b) Letter at the end of the semester if the grade received is a C or lower offering resources

c) Letter at the end of the semester if the overall semester GPA is less than a 3.00, resulting in Academic Probation

d) Preliminary Review at the end of the four core and Inquiry I courses resulting in either a ‘passed’ or ‘not passed’, offering resources for marginally passed students.
Early Warning System insert for syllabus

Early Warning System

At the mid-point of the semester, all Ed.D. core instructors will be asked to review students’ work to date and inform the Ed.D. Office of any students considered to be, at that point, either unacceptable or marginal in any of 3 areas:

1)   Alignment of goals and program focus: match of career goals to program focus; likelihood that student will benefit from and be able to use the program to further career goals;
2)   Student engagement: shows ability to: do academic work at doctoral level, read & comprehend professional ideas at doctoral level, apply ideas to practice and solve problems, demonstrate strength of understanding across topics. Also, student comes to class on time and prepared; student submits assignments in a timely manner.
3)   Writing ability & achievement: writing mechanics at doctoral level; quality of ideas in written expression; shows understanding of substance of courses; able to express ideas with clarity and accuracy; appears to be able to complete dissertation given current level of writing proficiency.

This information will be provided to students soon thereafter so they can seek assistance from the Doctoral Support Center or other appropriate resources, as well as continue to work with instructors to improve their current levels of performance. Students who are identified in the Early Warning System OR who have any grades of a B- or lower will be required to submit dossiers for faculty review in May as a part of the 1st year Preliminary Review process. It is important that students identified in the Early Warning System clearly understand the improvement needed in order for them to be successful and continue on in the program. 
Academic Progress Warning Flowchart
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Clarification of Policy on Transferred and Applied Units

Current Policy: 

From the USC Catalog, Rossier School of Education section:  “The Ed.D. requires completion of 60 units of course work. A maximum of 4 dissertation units (794 Doctoral Dissertation) may be applied toward the degree. Students admitted with Advanced Standing complete a minimum of 43 units.”

Policy Exceptions:

From the USC Catalog, Graduate Studies section: “A maximum of six units of transfer credit may be applied toward a doctoral degree with Advanced Standing. Admission with Advanced Standing is based upon a completed graduate degree. The only course work available for transfer credit is course work taken after completion of that degree.”

In other words, a student who began a doctoral program at another institution might be able to apply up to 6 units in addition to the 17, reducing the number of units to 37. 

Concern: 

Students entering the program with a Masters’ degree are attempting to apply or transfer units, in addition to the 17 unit deduction for advanced standing, so as to reduce the 43 unit minimum for the program. In the past few years, several former PASA students have been approved to apply units (up to 9) taken from their Masters’ Program although they already came in with Advanced Standing. 

Clarification: 

Follow the USC Catalog guidelines. No Ed.D. student may apply, beyond the advanced standing, toward the Ed.D. degree any courses which were also applied to a Masters’ degree. 
When students claim the Ed.D. prior to earning the degree

Using the Ed.D. title prior to earning the degree, for example on a business card, email signature, or website, is a violation of academic integrity. Students found to claim the degree in advance of earning it will be referred to Student Judicial Affairs and Community Standards with the recommendation for dismissal. People applying to the Ed.D. program or petitioning for reinstatement who have claimed the degree will be denied admission or reinstatement.

Concentration Selection Policy 

The following policy for the selection of concentrations will ensure consistent procedures and polices regarding students’ selection of and participation in one of our four concentrations.
1. Initial selection at application: students initially select their concentration at the time of application. 

Increase information provided for prospective students as follows:

a. Each concentration provides information on:

· Student profile (prospective students): experience, objectives

· Career objectives aligned with concentration

· Professional competencies/skills

b. Ensure that recruiting team is knowledgeable about each concentration, the content    and the types of career goals aligned with each. 

c. Provide follow-up written information on selected concentration to admitted applicants. 

d. Admissions process involves ensuring that students meet criteria for concentration (related work experience and background) by using a matrix with specific criteria.

2. Spring of year one: selection of concentration

Provide ample opportunities for students to find out more about concentration options, as follows:

a. Provide written 1-page overviews of each concentration that include the courses and their content, the professional competencies attained and the types of careers that graduates normally seek/attain. 

b. Conduct several informational sessions, in early January, where faculty representatives form each concentration can share information and students can ask questions. 

c. Send a concentration selection form to students in early February to determine exact numbers in each concentration.

3. Requests for concentration changes after the year 1 selection

Maintain consistent policy for students choosing to change their concentration following their initial selection. 

Students may change concentrations ONLY if the following conditions are met:

· The change is made prior to the Fall semester (during or after the first concentration course, but before the second and third) 

· There is communication between the following parties to ensure that the context & justification is understood:

· sending concentration lead

· receiving concentration lead

· thematic dissertation chair (if identified)

· The receiving concentration lead approves of the change after speaking with the sending lead and thematic chair. 

· There is an agreement between students and the receiving concentration lead in regards to 

· making up classes versus demonstrated mastery of concepts, which will vary according to student background and need

	Prospective Ed.D. Student Profile  By Concentration

	
	Ed Psych
	Higher Ed/CC
	K-12
	TEMS

	Knowledge/skills
	Required: 

· Master’s Degree

· Strong oral and written communication skills

· Demonstrated leadership ability in diverse settings

· Interest in improving the learning, motivation, achievement, performance, and retention of diverse learners

Preferred:
· Entry level knowledge of learning and motivational constructs

· Prior coursework in basic psychology, educational psychology, or related areas
	Required: 

· Master’s Degree in higher education, college student personnel, counseling, education policy, or related degree

· Strong oral and written communication skills

· Entry level understanding of higher education curriculum, policy, student development  theories

· Experience within an institution of higher learning (two-year, four-year) working in educational contexts

Preferred:


· Experience in urban university settings

· Understanding of administration and policy in a variety of contexts
	Required: 

· Master’s Degree 

· Strong oral and written communication skills

· Experience in/with urban education (K-12, policy, non-profit, etc)

Preferred:

· Involvement in the local  community

· Experience working with and in diverse positions/ communities

· Understanding of K-12 education in a variety of contexts

· Interest in and experience working in urban education and school reform
	Required:

· Master’s Degree (preferred: MS.Ed, MS)

· Strong oral and written communication skills

· Experience working in &/or with schools
Preferred: 

· Understanding of issues in urban education

· Knowledge of evidence-based practices

· Principles of curriculum and instruction

· Leader of professional development activities

· Knowledge of literature supporting effective classroom practices

· Significant coursework and/or experience in subject matter field (i.e. literacy, science, math, etc)

	Career experience
	Required:

· Leadership experience in current position

· 3-5 years work experience (minimum) in educational/related positions

· Employment in K-16, counseling, special ed., social services, higher education, human performance, instructional technology,  military, or business related professional development position

Preferred:

· Experience in a variety of: K-16 (special &/ or general education) OR  social service related pertinent to counseling or educational psychology  OR human performance

· Experience with diverse learner populations and urban settings

· Experience in: developing or providing training; developing, delivering, or evaluating training materials or programs, including study skills; assessing and providing intervention for learning and motivational problems
	Required:

· Leadership experience in current position

· (Higher ed) 3-5 years work experience at   two- or four-year college or university, providing direct services to students or working in an academic or administrative unit of a higher education institution  OR (community college:) Minimum of 3 years full-time teaching experience in an academic discipline at a community college

Preferred:

· Mid-level administrative and managerial experience in a variety of higher education settings     OR
· Experience in a variety of student service related fields equivalent to university or college environment 
	Required:

· If in K-12 school/district setting: a minimum of 3-5 years teaching  experience

· If pursuing an administrative position: experienced teacher leadership and Tier I (current or in progress)

· Leadership experience in current position

· Formal responsibility for the success of other adults

Preferred:

· Experience in a variety of K-12 related positions, which can include:

· policy development/ implementation

· K-12 teaching/administration

· Public/private sector work in an educational context
	Required:

· Minimum of 3 years full-time K-12 teaching experience (public or private) with diverse populations in urban settings

Preferred:

· Active participation in professional organizations

· Leadership experience at school, district and/or state level

· Experience with diverse learner populations and urban settings

· Participation in curricular implementation or design 




	Prospective Ed.D. Student Profile  By Concentration

	
	Ed Psych
	Higher Ed/CC
	K-12
	TEMS

	Career objectives aligned with concentration
	· Leadership positions in k-16, higher education, and business, military, and government organizations where the focus is the improvement of learning and motivation, especially with diverse learners in urban settings, which may include 

· Instructional design/technology specialist, human performance personnel, school/community counselors and social workers, school psychologists, school district curriculum specialists and teacher leaders, specialists in formal educational settings, higher education faculty in educational psychology and teacher education programs
	· Senior administration and/or leadership positions at two- and four-year colleges (Vice President/Dean of Student Affairs)

· Senior academic executive positions in two-year  colleges (President  or Academic Vice President of Community College)

· Leadership position in education-related professional development organizations or counseling centers and agencies

· Education-related non-profit organizations

· Key leadership positions in higher education policy-related organizations  
	· Pre-K-12 administration (site or district levels):

-Superintendent

-Deputy/Assistant Superintendent

-District Director/Coordinator

-Site Principal

- Other administrative positions

· Education- related non-profit organizations & foundations

· K-12 policy-related organizations

· K-12 related social services agencies

· Higher Education: teaching and/or administrative position in K-12 Administrative or Teacher Education
	· University faculty member in teacher education

· University-school liaison 

· Professional development specialist for K-12 schools and other settings, e.g., museums, district office, subject matter projects

· Curriculum developer in K-12 settings

· Content expert at district, county and state education settings

· School site instructional expert, curriculum-related administrator and/or department chair

	Professional competencies/skills to be gained in the program
	· Knowledge of current research and theory in learning, motivation, and related areas.

· Strategies based on that theory and research to improve the learning, motivation, achievement, performance, and retention of diverse learners.

· Ability to use the gap analysis model to diagnose, assess, and solve learning and motivation-related educational problems and implement innovations to attain educational goals and objectives.

· Ability to implement performance-based professional development training programs.

· Ability to assess and to improve efforts through strategic use of data.
	· Demonstrable skills to ensure effective management of an academic, administrative, or organizational unit at two/four- year colleges/universities.

· Ability to effectively advocate for university students and develop an academic culture that is conducive to student learning and development.

· Ability to employ current accountability models to resolve student developmental issues, as well as instructional and administrative challenges in colleges and universities.

· Advanced understanding and application of higher education policy at national levels and ability to apply theory into practice at the local level.

· Ability to implement performance-based professional development in multicultural contexts.
	· Facilitate the development, articulation, implementation, and stewardship of a vision of learning- supported by community.

· Advocate, nurture, & sustain a school culture and instructional program conducive to student learning & professional growth.

· Ensure management of the organization, operations, and resources for a safe, efficient, and effective learning environment.

· Collaborate with families and community members, responding to diverse community interests and needs and mobilizing community resources.

· Model a personal code of ethics and developing professional leadership capacity.

· Understand, respond to, and influence the larger political, social, economic, legal, and cultural context.
	· Identify patterns and trends in the research on the preparation of teachers for diverse and underserved populations.

· Recognize patterns and trends in the assessment of teacher competence for diverse and underserved populations.

· Create a line of research that has the potential for contributing important new understandings to the field of teacher education.

· Use knowledge of socio-political sources to influence curriculum for a multicultural society.

· Design a framework for teacher development that takes into account the different conditions under which teachers work, the diverse populations they teach, the research on learning how to teach and what is presently known about how people learn and develop. 


Ed.D. Concentration Courses: Cohort of 2009
	
	Ed Psych 
	Higher Ed 
	K-12 
	TEMS
	Hawaii Blended

	1st Summer 
	EDUC 714

Advanced  Educational  Measurement & Evaluation

	EDUC 706

Pro Seminar in Higher Education
	EDUC 716
Instructional Leadership

	EDUC 700

Research and Practice in the Preparation of Teachers
	EDUC 706

Proseminar in Higher Education

	1st Fall 
	EDUC 715

Current Research in Learning
	EDUC 707

Administration in Higher Ed


	EDUC 719
The Policies and Politics of Education Governance


	EDUC 702

Curriculum, Teacher Preparation, and Student Learning


	EDUC 708

Advanced Student Development in Higher Education

	1st Fall 
	EDUC 712

Issues in Human Motivation

	EDUC 708

Advanced Student Development in Higher Education


	EDUC 717
Schooling as an Economic Enterprise
	EDUC 704

Assessment and Evaluation in Teacher Education
	EDUC 717

Schooling as an Economic Enterprise

	2nd Summer 

Session 1
	EDUC 711

Social Factors Influencing Learning and Motivation


	EDUC 709

Finance in Higher Education
	EDUC 718
Maximizing Human Resources in Education
	EDUC 701

Pedagogy in Teacher Education 
	EDUC 718

Maximizing Human Resources in Education

	2nd Summer 

Session 2
	EDUC 713

Issues of Lifespan Development


	EDUC 710

Assessment, Organizational Learning and Performance
	EDUC 720/721
Leadership for Principals
OR Superintendents
(choice)


	EDUC 703 

Examining Literacy Theories and Practice
	EDUC 719
Policies and Politics of Educational Governance


Preliminary Review Process

Every Ed.D. student needs to pass a Preliminary Review, which consists of an Early Warning System and review of grades by faculty. Beginning with the 2006-2007 school year, only those students with either an Early Warning referral or any grade of B- of lower will submit Preliminary Review dossiers. 

· Submission and preparation of dossiers

· Students submit their dossiers in early May
· Program Office 

· Reviews each dossier to ensure all items are included

· Gathers grades and Early Warning results

· Identifies those dossiers needing further review

· Creates a cover sheet of additional information for each dossier to be reviewed

· Preparation for panels

· Dossiers to be reviewed will be those students who meet either criteria:

· Received a grade of B- of lower

· Received an Early Warning Notification

· Data print-out for students whose dossiers will not be reviewed:

· List of names with grades by class

· Panel Review

· Each panel reads ½ of the dossiers in groups of 3 as follows:

· Each panel member reads a dossier individually and marks his/her score on the rubric

· After a set of 3 dossiers are read, the panel stops to discuss the three and determine the final decision: pass or no pass

· 2 of 3 panel members must agree to either decision

· The final decision is noted on the “Ed.D. Preliminary Review Report”

· Once all dossiers have been read and a final decision reached, a panel member will return the dossiers and corresponding reports to the Ed.D. Office.

· Ed.D. Office notification to students

· Advisors review the reports delivered by the faculty panels

· Decisions are entered in the Student Information System and our internal database

· Letters are prepared for the Dean’s signature for those who did not pass, giving students instructions on withdrawing from summer classes and the appeal process

· Our Academic Services office is alerted to the list of not-passed students who may appeal

· Summer instructors are alerted if there are any not-passed students registered in their courses

· Letters are prepared for the Dean’s signature congratulating those who did pass

Cohort of 2008 Ed.D. Preliminary Review

Student: _________________________________

Faculty Reviewer: __________________________

	Element
	Criteria
	Documentation/

Source of Evidence
	Ratings 

(select one for each of the 3 areas)

	
	
	
	Inadequate
	Marginal
	Adequate or above

	Alignment of goals and program focus                                                            
	· Understanding of issues in urban education

· Match of career goals to program focus.

· Likelihood that student will benefit from and be able to use the program to further career goals.
	· Papers from core classes

· Instructor feedback

· Early Warning notification in this domain


	
	
	

	Writing ability & achievement                                                                              
	Writing at doctoral level: 

· quality of ideas in written expression;

· understanding of substance of courses;

· expression of ideas with clarity and accuracy; 

· potential ability to complete dissertation.
	· Papers from core classes

· Instructor feedback

· Grades

· Early Warning notification in this domain
	
	
	

	Student engagement 
	· Ability to do academic work at doctoral level, 

· Application of ideas to practice in order to solve problems

· Demonstration of strength of understanding across topics. 

· Submission of assignments on time.
	· Grades

· Early Warning notification in this domain

· Instructor feedback
	
	
	


Ed.D. Preliminary Review Report Cohort of 2008
	Name:  


	ID#: 





	
	Reviewer’s Last Name
	Signature
	P for Pass or

NP for not passed

	Reviewer #1
	
	
	

	Comments
	

	Reviewer #2
	
	
	

	Comments
	

	Reviewer #3
	
	
	

	Comments
	


	Student Name:

Review Decision Summary Paragraph

	


Office use: Student  ___ Did pass  ___Did not pass preliminary review

Dean’s letter mailed to student by: _____ on: _____
        □ Recorded in Access
□ SCRNPASS in SIS

                    Initials 
   Date
   

Thematic Dissertation Selection

· Proposals must:

· Inform practice 

· Enhance action leadership in the field

· Contribute to the success of our graduates in the field

· Summer conference in August
· Summer conference format:

· Workshop in early May with all thematic chairs

· Student selection: early September 
· Online requests with Q & A explanation of 

· how they fit the prerequisites for group members

· why this topic is especially fitting for them

· Students who wish to engage in independent dissertations must meet all of the following criteria:

· Secure a chair willing to serve

· Demonstrate that his/her career path necessitates it

· Be a strong student with a clear understanding of topic and background

· Selection into groups:

· Ed.D. office will collect data from online database and make preliminary group assignments by early September. 
· Each group will be assigned nine or ten students if interest allows. Groups maintaining at least eight students by the start of the 792 course will warrant a two course credit toward faculty load. Groups maintaining at least four students by the start of the 792 course will warrant a one course credit toward faculty load.
· Subcommittee of Ed.D Governance will review the group assignments and make changes as needed in mid September.
· List of group members will be disseminated to thematic chairs by late September, prior to being sent to students.
Thematic Dissertation Guidelines

Guidelines for dissertation format, length and process will be determined by the Ed.D. Governance Committee early in the school year so as to provide guidance to the thematic chairs at their October meetings. 

Process will include:

· Solicitation of & review of materials from previous thematic chairs

· Identification of components of dissertation: both process and product

Cohort of 2008 Thematic Dissertation Group Schedule
	Semester:
	Courses:
	Key components:

	August 2009
	
	· Summer Conference scheduled for August 22 in which thematic chairs present their topics to students

	Fall 

2009
	· No dissertation course

· Students take two concentration courses
	· Chair makes initial contact with group and advises students regarding Inquiry II course registration coordination with your meeting dates 

	Spring 2010
	· EDUC 792 (3 units) 

· Inquiry II (EDUC 536)
	· Inquiry II meets every other week for 8 sessions.

· 792 meets every other week, day/time/location determined by the Committee Chair in concert with group; ~38 contact hours between Chair & students

· Students write Chapter one and two of their dissertations during this semester; credit is given for sufficient progress (written work).

· Identify second and third committee members.

· Arrange for IRB representative to come to speak to group to review process (contact information will be provided in the Spring). 

· Chairs submit by June 1: 1) Qualifying Exam application and 2) outside member approval form, if third member is not USC faculty (Recommended).

	Summer 2010
	· 2 concentration courses

· EDUC 790 (3 units) 
	· Students complete the proposal (chapters 1-3), prepare for the Qualifying Exam and Oral Defense of proposal and submit IRB proposal.

· Students register for EDUC 790, a 12-week course 

· Submit IRB Proposal (http://www.usc.edu/admin/provost/oprs/upirb/) after chair approves methodology. 

· Complete Qualifying Exam NO LATER THAN September 10, 2010, to register for Fall 794a. If Proposal Oral Defense is not scheduled before 9/10, contact Ed.D. Advisor. Contact Margaret Cyrus for room reservations and to arrange outside member parking.

· Upon students’ passing the Qualifying Exam, chairs submit the Report on Ed.D. Qualifying Exam, with permission to enroll in EDUC 794A indicated, to the Ed.D. Office.

	Fall 

2010
	· EDUC 794A                    (2 units)
	·  If students do not pass Quals by September 10th, they must enroll in EDUC 791 for the fall and then take both 794a & b in the spring (in order to graduate in spring).

· Students may collect data after receiving IRB approval.

· Chapters 4 & 5 are regularly reviewed by chair, who continues to monitor progress. Chair refers students to DSC for assistance as needed.

· Chair signs Permit to Enroll for EDUC 794b for spring registration.

	Spring 2011
	· EDUC 794B                  (2 units)
	· Students complete chapters 4 & 5.

· Students can work with DSC for review of formatting OR work directly with an independent editor.

· Conduct dissertation defense in the spring if final draft is approved.

· Students download dissertation defense packet from Graduate School website.

· See Ed.D. Faculty Governance Committee Program Guidelines for information on defense procedures.

· Students submit defense packet to Program Office after successful dissertation defense when no further edits are required by chair.

· Refer to graduate school website for further information and direction on dissertation format: http://www.usc.edu/schools/GraduateSchool/current_thesis_dissert.html. 

· Students upload final approved manuscript to the Graduate School website
· Deadline to submit dissertation to Graduate School with May conferral date is in first week of April; August conferral date deadline is in first week of July. 


RSOE Ed.D. Program-- IRB Process

In order to facilitate a smoother IRB process and timeline, the following plan will be put into place:

· The Ed.D. Office will clarify the process for chairs as follows:

· Students do not need to complete quals to submit their IRB proposals. In order to spread submissions over a longer window of time and allow for quicker review, a 3-tier timeline as follows, is encouraged:

· May/June- 30-40% of students, who are making strong process and have finalized methodology, to submit IRB proposals. If further changes are required, an amendment can be submitted. [It is easier to submit an amendment than process all of the IRB proposals at once.]

· July/August- 40-50% of students who are “on time” for quals to submit proposals.

· Fall-Spring: only students who are late taking quals, generally less than 20% of all students, should submit “late” IRB proposals in Fall or early Spring.

· Group submission versus individual?

· Only groups with identical methodology and collection techniques (different sites okay) can submit a group or common proposal. Chairs who feel that this may be the case need to speak to the IRB Director in late Spring to verify.

· All other groups will submit by individual student. 

· Studies using secondary data and some highly specific program evaluations may not constitute as human subjects research. Chairs need to be aware of this and should discuss this possibly with the IRB Director to see if proposal can qualify for “not human subjects’ research.”

· Training will be provided for chairs and students as follows:

· IRB representatives will present at either a faculty meeting or a meeting of the thematic chairs to review procedures and maximize communication. 
· I-STAR training in a computer lab for thematic groups 

· Lisa Galvan may provide training for groups as well.
· The IRB office will assist in preparing materials, in addition to identifying select forms presented on the website, which the Ed.D. Office will provide for all chairs. This will include sample “good” and “problematic” proposals and submitted forms with explanations. 

· The Ed.D. advisors will work with the IRB office to develop a one-page “FAQ” based on the common questions and issues from RSOE students.

· The Ed.D. Office will encourage communication with IRB prior to submission:

· Groups should call or e-mail with questions prior to submission

· The IRB website contains valuable forms, rubrics and such to which chairs and students should refer.

· The Ed.D. Office will provide communication to students regarding feasibility and timelines:

· Students should not call and ask for rushes to IRB because they submitted late proposals.

· Students completing quals in Spring should not realistically expect to complete their data collection, write up results and defend that same semester. 

*Gov Cmte to review new document at September 2009 meeting

Protocols for Oral Defenses 

(Qualifying Exams and Dissertation Defenses)

In order to ensure consistent procedures and policies regarding student oral defenses, we have collected the following recommendations that are in practice.

Committee Membership and Outside Member Approval

June 17, 2005

Ed.D. Faculty Governance Committee Policy

Each Ed.D. dissertation committee must have three members. The chairperson and the second member must be full-time faculty in the Rossier School of Education. The third member can be an outsider, preferably a practitioner or administrator from the field who brings experience and content expertise to the committee. All outside committee members must possess an earned doctorate and a professional background suitable for the assessment of doctoral-level research. The dissertation committee chairperson must submit to the Ed.D. Program Office the proposed third member’s resume/CV, a one-paragraph justification for the member, and the Outside Committee Member Approval Form available from the Program Office. All third members must be approved by the Ed.D. Executive Director before the oral defense of the qualifying exam.

Content and Format of the Qualifying Exam

June 17, 2005 

Ed.D. Faculty Governance Committee Policy

Ed.D. students will no longer complete a separate written qualifying exam of submitted questions and written responses. A student’s doctoral dissertation proposal (complete Introduction, Literature Review, and Methodology chapters) will be submitted as the written qualifying exam. Dissertation chairpersons and two committee members will evaluate the complete proposal and treat it as a qualifying exam by determining a set of content and methodological questions that will be posed to the student during an oral examination.

Each student must appear before her or his dissertation committee for an oral exam. The exam should last at least 30 minutes, probably longer. In addition to posing questions that emerge from Chapters 1, 2, and 3 of the dissertation, the committee may also choose to asses the student’s knowledge of and expertise in her or his Ed.D. concentration (Educational Psychology, Higher Education, K-12 Leadership, or Teacher Education). If the concentration area is to be addressed, the student should be provided some direction by the chair in a memo or via email regarding the focus of the oral examination prior to the meeting. The committee may decide against posing concentration-related questions in the oral examination, but minimally, students should be engaged in a discussion of their dissertation proposals. Group administrations of the oral examination are permitted as long as individual students are held accountable and no more than four students participate in a group examination at one time.

Oral Defense Protocols

June 1, 2005

Associate Deans Dr. Marsh and Dr. Goodyear

In this memo some policies for logistics of oral defenses were clarified.

Food:

It is inappropriate to require that food is served.

Family Members:

It is inappropriate to have family members present.  

 

Distribution of Material:

Especially for thematic dissertation groups where multiple students are involved, the rule of thumb is that at least 14 days of lead time is needed for faculty to read the material prior to the oral.

Oral Qualifying Exam and Dissertation Defense Attendance Policy

March 23, 2006/ approved by Faculty Council on April 17, 2006
Ed.D. Faculty Governance Committee

Attendance by all members on campus is preferred and encouraged, to preserve the tradition of academic and intellectual discussion. Furthermore, the graduate school expects that all three members and the students attend the defense. Thus, the chair & student shall make every effort to schedule the defense at a time when all members can be present. If one or more members cannot attend, due to exceptional circumstances, the chair must submit a rationale for alternative meeting (via phone or web cast) to the Ed.D. Office. All alternative format meetings must be approved and also meet two conditions: (1) the meeting is synchronous and (2) uses technology that allows for a free flow of information between all members.

Ed.D. Faculty Governance Committee

Policy for Changing Your Doctoral Committee

As Amended

March 20, 2007

The Ed.D. Program maintains policies and procedures on changes to dissertation committee chair or membership. A suggestion has been made to amend those procedures.

Ed.D. students join a thematic dissertation group, or elect an independent dissertation, in their second August. Formal work with the groups begins the following January. Occasionally students elect to leave their first group and join another group, or switch to independent, prior to the qualifying exams and earning a date of candidacy in their third August. No formal paperwork is required for this change prior to the qualifying exam, other than acceptance by the new chair. 

Changes to the chair or second or third members after the submission of the Application to Take the Qualifying Exam require signatures on a Change of Committee Form. The signature of an outgoing chair is informational only, and does not necessarily indicate approval of the new committee.

To reduce the possibility that a student will form a new committee that does not have the expertise to supervise a topic that is already in progress, we propose a new policy to address both the timing of the request and the comprehensiveness of the documentation. The Application to Take the Qualifying Exam will be distributed in the second January as students begin work on the literature review and introduction. Any changes of chair after this January will require the following:

· A Change of Committee form

· A statement of justification for the change from the student

· A statement of current status of the student’s work and progress in the dissertation process from the existing chair

These three items will be reviewed by the Ed.D. Faculty Governance Committee Chair prior to approval of the new committee membership, to ensure the change is occurring for academically sound reasons.

Ed.D. Core Faculty Meeting 

The core faculty meet regularly to discuss norms for the continued maintenance of the core. 
Protocol for ongoing core course revisions will include :
1. The Ed.D. Office will maintain a list of all core faculty (including full-time and part-time), of which one member will serve as the chair and representative to the Ed.D. Curriculum Committee. The following faculty members have volunteered to chair (or co-chair) each core group:

a. Learning- Robert Rueda
b. Accountability- David Marsh
c. Diversity- Melora Sundt
d. Leadership- Rudy Castruita
2. The core faculty group will meet each spring or summer to

a. Discuss the past year

b. Review & update the syllabus including

i. The reader & other course materials

ii. Assignments, papers, etc.

c. Discuss & calibrate scoring of papers, develop rubric and anchor papers 

i. The Ed.D. Curriculum Committee will assist with this endeavor.

3. The core chair will provide a written memo/e-mail to the group (and copy the Ed.D. Director) with information on the agreed-upon revisions following the annual meeting.

Reader revisions will include :
· Solicitation of feedback from faculty and students regarding articles

· Quality over quantity- depth and relevance of readings is key

Papers/projects across all courses will be reviewed by the Ed.D. Curriculum Committee as follows:

· The committee will review paper/project requirements across all four courses in order to facilitate discussion of common and unique elements, eliminate possible redundancy across courses and come to common understandings on scoring/grading.

Early Warning System- in order to best ensure consistent utilization of the Early Warning System by all faculty, the following measures are needed:

· Syllabus addition – a paragraph regarding the Early Warning System will be provided to all core faculty for inclusion in syllabi (see page 6 for insert)

· Each core faculty member will address Early Warning System in class and also be sure to speak with each student s/he refers prior to that student being informed by the Ed.D. Office

· All core classes will require some in-class writing (as well as possible out-of-class assignments) prior to the mid-term so that writing can be properly assessed.

Interim core evaluations will be reinstituted, so that at least once or twice during the semester students will be provided the opportunity to provide feedback about the course, materials, etc.

Educational Psychology Concentration Resources

	Organizations
	Journals
	Conferences

	· AERA

www.aera.net
· Divisions C, D, E

· SIGs- Design and Tech, Ed Measurement, Ed Stats;  IT, Learning environments, measurement systems,  Motivation in ed; Spec ed. research,  Teaching ed. Psych. testing validity, research and eval., studying and self-regulation
	· Educational Researcher


	· AERA- Annual Meeting

	· APA

www.apa.org

	· Journal of Educational Psychology

· Educational Psychologist

· Journal of Counseling Psychology

· American Psychologist

· Journal of Applied Psychology

· Psychological Assessment
	· APA- Convention



	· AA MFT

www.aamft.org
	· Journal of Marital and Family Therapy
	· AA MFT Division Conferences

	· NCME

      www.ncme.org
	
	· CERA

	Books/Articles 

	· Schunk, D. H (2003) Learning Theories: An Educational Perspective.  NJ: Prentice Hall

· Ormrod, J. E.  (2004) Human Learning (Fourth Edition).  Upper Saddle River, NJ: Pearson Education, Inc.

· Salkind, N. (2005).  Tests and measurement for people who think they hate tests and measurement.  Thousand Oaks: Sage.

· American Psychological Association (2001). Publication manual of the American Psychological Association (5th ed.)., DC:

· AERA/APA/NCME (1999).  Standards for Educational and Psychological Testing.  Washington DC: Author.

· Clark, R. and Estes F (2002) Turning Research Into Results: A Guide to Selecting the Right Performance Solutions Atlanta:, GA:CEP Press.

· Pintrich, P. R. and Schunk, D. H. (2002). Motivation in Education: Theory, Research and Applications. Second Edition.  Englewood Cliffs, NJ: Prentice Hall.
· Alexander, P., & Winne, P. (Eds.) (2006) Handbook of Educational Psychology (2nd ed.) Mahway, NJ: Erlabum.


Concentration Resources: Higher Education

	Organizations/Conferences
	Journals

	· American Association of Colleges and Universities (AACU).

www.aacu-edu.org
	· Liberal Education



	· American Association of University Administrators (AAUA). 

www.aaua.org
	· Journal of Higher Education 

	· American Association of University Professors (AAUP).

www.aaup.org
	· Academe (AAUP Journal) 



	· American College Personnel Association (ACPA).

www.acpa.nche.edu
	· Journal of College Student Development

	· American Association for Higher Education (AAHE).

www.aahperd.org/aahe/template.cfm
	· Change (AAHE Journal) 



	· American Education Research Association (AERA).

www.aera.net
	· Educational Researcher (AERA Journal)

· Review of Educational Research 

· American Educational Research Journal 

	· Association for the Study of Higher Education (ASHE).

www.ashe.ws

	· ASHE-ERIC Series 

· Review of Higher Education 

· Research in Higher Education 

· Higher Education Review 

	· Comparative and International Education Society (CIES). www.cies.ws
	

	· National Association of Student Personnel Administrators (NASPA).

      www.naspa.org
	· NASPA Journal

· Thought & Action 

· NACADA Journal

· Harvard Educational Review

	Books

	· Astin, A. (1997). What matters in College? Four critical years revisited. San Francisco: Jossey-Bass. 

· Birnbaum, R. (1998). How colleges work: The cybernetics of academic organization and leadership. San Francisco: Jossey-Bass. 

· Bowen, W. G., & Bok, D. (1998). The shape of the river: Long-term consequences of considering race in college and university admissions. Princeton: Princeton University Press. 

· Boyer, E. L. (1987). College: The undergraduate experience in America. New York: Harper & Row. 

· Boyer, E. L. (1990). Scholarship reconsidered: Priorities of the professorate. Princeton, NJ: Carnegie Foundation for the Advancement of Teaching.

· Clark, B. R. (1970). The distinctive college: Antioch, Reed and Swarthmore. Chicago: Aldine. 

· Clark, B. R. (1980). The organizational saga in higher education. In H. Leavitt (Ed.), Readings in Managerial Psychology . Chicago: Chicago University Press. 

· Clark, B. R. (1983). The higher education system: Academic organizations in cross-national perspective. Berkeley: University of California Press. 

· Cohen, A. M., & Brawer, F. B. (1996). The American community college (3rd ed.). San Francisco: Jossey-Bass.

· Cohen, M. D., & March, J. G. (1974). Leadership and ambiguity: The American college president. New York: McGraw-Hill.

· Pascarella, E. T., & Terenzini, P. T. (1991). How college affects students: Findings and insights from twenty years of research. San Francisco: Jossey-Bass.

· Tierney, W. G. (1988). Organizational culture in higher education. Journal of Higher Education, 59(1), 2-21. 

· Tinto, V. (1993). Leaving college: Rethinking the causes and cures of student attrition. Chicago: University of Chicago Press. 

· Veysey, L. R. (1965). The emergence of the American university. Chicago: University of Chicago Press.

· Weick, K. E. (1976). Educational organizations as loosely coupled systems. Administrative Science Quarterly, 21(1), 1-19.


TEMS Concentration Resources

	ORG
	Organization Name
	Journals
	Conferences
	Books/Articles

	AACTE

www.aacte.org
	The American Association of Colleges for Teacher Education
	Journal of Teacher Education (JTE)
	Annual Meeting
	

	ATE

www.ate1.org
	Association of Teacher Educators
	Action in Teacher Education
	ATE's 2006 Annual Meeting
	

	AERA (division K)

www.aera.net
	American Educational Research Association- Division K Teaching and Teacher Education
	American Educational Research Journal
	AERA 2006 Annual Meeting
	Studying Teacher Education: The Report of the AERA Panel on Research and Teacher Education co-edited by Marilyn Cochran-Smith & Kenneth M. Zeichner
Lawrence Erlbaum Associates (June, 2001)

	ICET

myclass.nl,edu/icet
	International Council on Education for Teaching
	UNESCO-ICET World Directory of Teacher Training Institutions, 
International Yearbooks on Teacher Education
	2006 ICET World Assembly
	Darling-Hammond, L., Bransford, J.  (Eds.).  (2005).  Preparing Teachers for a Changing World : What Teachers Should Learn and Be Able to Do.  San Francisco: Jossey-Bass

	NABE

www.nabe.org
	National Association for Bilingual Education
	Bilingual Research Journal
	International Bilingual/Multicultural Education Conference
	

	NAME

www.nameorg.org
	National Association for Multicultural Education
	Multicultural Perspectives
	NAME’s 16th Annual 
International Conference
	

	ASCD

www.ascd.org
	Association for Supervision and Curriculum Development
	Educational Leadership
	2007 Annual Conference & Exhibit Show
Constructing the Future, Challenging the Past: Excellence in Learning, Teaching, and Leadership
	


K-12 Concentration Resources

	Name
	Website
	Sponsor
	Content

	District Administration Daily
	http://edudaily.educatorsportal.com/chainmail/confirm/sub.php?nl=4

	AASA (American Association of School Administrators)
	U.S. K-12 district news

	Smart Brief
	http://www.smartbrief.com/ascd/

	ASCD (Association for Supervision & Curriculum Development) 
	U.S. K-12 curriculum & admin news

	Edweek.org
	http://www.edweek.org/ew/index.html

	Education Week & Teacher Magazine
	K-12 curriculum/

instruction/ policy

	NASBE Headline Review
	http://www.nasbe.org/E_Mail.html

	National Association of State Boards of Education
	K-16 Policy

	Extra Credit
	http://www.ed.gov/news/newsletters/extracredit/index.html

	US DOE
	Updates on NCLB

	The Achiever 
	http://www.ed.gov/news/newsletters/achiever/index.html

	US DOE
	Info on NCLB

	EdInfo
	http://www.ed.gov/news/newsletters/edinfo/index.html?src=ln

	US DOE
	ED news and funding opportunities

	The Education Innovator
	http://www.ed.gov/news/newsletters/innovator/index.html

	US DOE
	Innovations in Education

	PPI's 21st Century Schools Project Bulletin
	http://www.ppionline.org/cobrand/newsletter_subscribe.cfm

	Democratic Leadership Council
	Federal News & Commentary


	Organization

(visit website for annual conference information) 
	Journal/magazine

	ACSA

www.acsa.org
	EdCal (weekly) 
Leadership Magazine (bi-monthly)

	AASA

www.aasa.org
	The School Administrator (Monthly)

	CSBA

www.csba.org
	California School News (biweekly)

California Schools — (quarterly)

	NAESP

www.naesp.org
	Principal Magazine, September, November, January, March, and May each year

	NASSP

www.nassp.org
	Principal Leadership Magazine

(monthly Sept-May)

NASSP Bulletin is published quarterly in March, June, September, and December

	ASCD

www.ascd.org
	Educational Leadership Magazine

(monthly)

	PhiDeltaKappa

www.pdkintl.org
	Kappan magazine

(monthly September through June)

	AERA

www.aera.net
	Educational Researcher




Online Resources

	· EdTrust                                                              www2.edtrust.org/edtrust
· McRel                                                                www.mcrel.org
· EdSource                                                           www.edsource.org
· SEDL                                                                 www.sedl.org
· West Ed                                                             www.wested.org
· RAND                                                               www.rand.org
· Urban Institute                                                   www.urbaninstitute.org
· Consortium for Policy Research in Education   www.cpre.org



K-12 Online E-Mail Newsletters
Ed.D. Program

Adjunct Selection, Training, Utilization, and Evaluation Procedures

The Ed.D. Program recommends the following policy on adjunct instructors for Ed.D. courses.  The policy is designed to improve the preparation of the instructors, the quality of adjunct instruction, and the uniformity of the instruction delivered across cohorts.

The Process of Identifying and Hiring Adjunct Faculty

Our goal is 100% full time faculty instructors in the core courses. It is recommended that there be a minimum of 50% full time faculty instructors for a given cohort’s concentration courses.

The first step in staffing courses is to match those courses which will need to be taught with full time professors, taking in to account their load obligations, preferences, and expertise.  This matching of faculty to courses occurs as a collaborative process that involves the program directors and the Associate Dean of Faculty and which ultimately requires the approval of the Dean.

Courses that cannot be covered by full time faculty are identified as needing adjunct instructors. The Executive Director asks the concentration faculty for suggestions for adjunct instructors. If those recommended people are already approved adjuncts, the program director checks previous course evaluations and if there is no issue, makes the offer. If previous evaluations were low, the program director attempts to find another instructor if available.

If recommended adjuncts are not already approved adjuncts, the program director assists in submission of an adjunct application. The Office of the Associate Dean of Faculty evaluates the application and if approved ensures that the adjunct is activated in the payroll system.

Preparing and Nurturing Adjunct Faculty

New adjuncts attend an RSOE orientation offered by the Office of the Associate Dean of Faculty, including a presentation by full time faculty members on the goals and academic expectations of the Ed.D.  They also receive an adjunct handbook, which is available on-line at the bottom of the following page:  http://www.usc.edu/dept/education/inside/FC/index.htm

Adjuncts assigned to teach a core or concentration course receive the committee-approved syllabus template, reader, and texts for the particular core course. 

New adjuncts will be teamed with a mentor from the concentration or core faculty who will assist during the semester. Faculty mentors will have demonstrated teaching proficiency in the program.

We suggest that the minimum mentoring activities include:

· Providing an explanation of typical student expectations

· Reviewing the adjunct instructor’s syllabus for congruence with the template syllabus

· Discussing the availability of instructional materials and resources beyond the texts and reader

· Assisting with grading uniformity and provision of benchmarking materials when available

· Mentoring special problems and issues

This assistance can be given prior to the start of the semester, after which the mentor can be available for periodic discussions as needed, with a minimal suggestion to review progress mid-semester.

Evaluating Adjunct Faculty

Adjuncts are evaluated using the standard university course evaluation at the end of the semester. The Executive Director will act on the evaluation with input from all sources including the faculty mentor and will recommend whether the adjunct should continue to teach in the program.

We recommend that the school consider awarding PI points for mentoring.

Rossier School of Education

Request for Off-Site Cohort Hosting

Meeting the needs of educators in urban settings is paramount at the Rossier School of Education.  To this end, we offer classes at the University Park Campus as well as at the USC State Capital Center in Sacramento and the USC Orange County Center in Irvine. The RSOE has a long tradition of serving the community through off-site cohorts and we are occasionally able to support such cohorts when those programs will serve the mission of the school and when resources permit.  Requests to host an off-site cohort should be submitted to the appropriate degree program advisory group.  This body will evaluate the merits and viability of the request.  Should the request receive their support, the program chair will forward the recommendation to the Dean’s Senior Leadership Team for approval.  Criteria for consideration are as follows:

· A program at this location fulfills a need unmet by the community

· The program is located at such a distance from the USC University Park Campus that commuting to USC’s main campus would create an undue burden on the participants 

· The cohort has at least 25 students accepted by the university

· Program participants will focus on the same concentration area within a degree program

	Location Specifics

	Proposed location:
	

	Address:
	

	
	

	Miles from USC University Park Campus:
	

	Classroom facilities description


	

	AV available in classroom


	

	Support staff availability


	

	Cohort Specifics

	Term requested to begin:
	Year ____     ⁯Fall     ⁯Spring     ⁯ Summer

	Program duration:
	⁯One Time

⁯On-going enrollments

	Concentration:


	⁯ Higher Education  ⁯ Educational Psychology

⁯ K-12 Leadership   ⁯ Teacher Education

	Contact

	Primary Contact Person:
	

	Telephone and email:
	



Please understand that for this program to be viable, at least 25 students must be admitted and enrolled in this cohort.  Failure to achieve this target would likely result in the cancellation of this offering, though admitted students would be able to attend the program at the University Park Campus.

Please respond to the following questions regarding your rationale for this off-site cohort request, on an attached sheet:

1) How does this offering support the mission and goals of the RSOE? 

The mission of the USC Rossier School of Education is to improve urban education locally, nationally, and globally.  Educators in urban areas face a unique set of challenges, including poverty, density, mobility and immigration, strained social conditions around housing, healthcare and crime, and cultural and linguistic diversity.  Urban education takes place within many contexts including pre-kindergarten through high school, in human services settings, in higher education and in diverse workplace settings.

We seek to transform urban education by:

· Preparing and developing educational leaders who are change agents with a commitment to improving urban education and competencies to address the complex educational and social issues facing urban communities. 
· Leading the search for innovative, efficacious, and just solutions
to the challenges in urban education by engaging in research on educational
practices and policy.
· Creating mutually beneficial partnerships to rethink curriculum, improve educational environments, and develop sound policy.
2) How would an on-site cohort fulfill an unmet need in your community?

3) How will your site recruit potential students for this cohort?

Faculty Governance Committee Review

Request for Off-site Cohort

Academic Fit

Are the cohort’s interests are a match with the new Ed.D. Program?

1
2
3
4
5
6
7
8
9
10

Not Recommended





Highly Recommended

Admissions:

Are other off-site cohorts already under consideration for next academic year?

How many students from this cohort have already applied?

Is the program seeking to increase numbers in this particular concentration?

1
2
3
4
5
6
7
8
9
10

Not Recommended





Highly Recommended

Logistics

Is the location is a significant distance from the main campus?

What are estimated faculty travel expenses to this location?

Will it be difficult to recruit instructors for this location?

Have at least two faculty members committed to serving as dissertation chairs for this location? 1)____________________________ 2) ___________________________

1
2
3
4
5
6
7
8
9
10

Not Recommended





Highly Recommended

The Ed.D. Faculty Governance Committee recommends further consideration of this request:







Approved / Declined 
Date Received:  /   /

Date Considered:  /  /

Date Forwarded to Dean Gallagher:   /  /
The Executive Director returns the completed files to a full-time staff member in the Office of Recruiting and Admissions.








Faculty members are asked not to notify students of their admission status. 








The Office of Recruiting and Admissions generates the admission decision letters for applicants.  After a file is returned to the office with a decision, the appropriate materials are sent out to the applicant.  














Notifying students of their admission status. 








Returning applications to the Office of Recruiting and Admissions. 








Executive Director signs off on the application and returns files to the Office of Recruiting and Admissions.





If faculty choose to admit a student with a combined GRE score lower than 900 and/or a graduate GPA lower than 3.0, 3 members of the Ed.D. Faculty Gov. Committee make the final decision. If faculty choose to  admit a student that has a combined GRE score lower than 800 and/or a graduate GPA lower than 2.5, the application goes to Dr. Marsh for final review.








If a student has a combined GRE score lower than 900 and/or a graduate GPA lower than 3.0, or does not meet the concentration requirements





Executive Director signs off on the application and returns files to the Office of Recruiting and Admissions. 





To Deny





To Admit





Faculty make admissions recommendations 





The Office of Recruiting and Admissions provides evaluation matrix and application review sheets along with each application.  





Each application is read by two faculty members. Faculty members read each application thoroughly and complete the application review sheet, using the program evaluation matrix as a guide for scoring candidate’s performance. 











The Ed.D. Program Office decides which faculty read which files. 





Faculty Review Applicant Files





The Office of Recruiting and Admissions creates an “out card” for each file that leaves the office for review. These “out cards” are filed in place of each student’s application.








The Office of Recruiting and Admissions prepares a list of applications for the Executive Director to sign, so that there are no questions as to the location of files. 








The Executive Director receives notification that files are ready to be picked up and she signs a list of the files she has taken out for review. 








The Office of Recruiting and Admissions emails the Executive Director to let her know that applications are ready to be picked up. 








Applications are ready to be reviewed 





Mandatory 1st APW letter on 3rd 791 request








P.O. checks again w/chair on 2nd 791 request.





Chair determines student has made satisfactory progress – no action.





Student has option for appeal with Associate Dean.





Student passes quals in summer, registers for EDUC 794a in fall – no further action.





Student does not pass quals by add drop date for fall and is dismissed from program via letter from Program Office.





Application materials sent to all prospective students 





Every other day, inquiry packets are sent to students. An inquiry packet includes a cover letter, a supplemental application, the graduate school application, the relevant program brochures and a business card.








Students can request materials through an online form on the admissions website. They can also request materials from recruiting staff directly. 





Any student that expresses interest in a program is entered into an inquiry database by admissions/recruiting office staff.  





Informational materials sent to potential applicants





In order to obtain information, students often email or call recruiting and admissions counselors, attend information sessions, attend a college fair, visit the website or visit campus. 





Program office answers program-related questions and often attends information sessions for students. 





Faculty members meet with prospective students on an individual basis. Faculty also may be involved with the information sessions. 





The Office of Recruiting and Admissions answers general admissions-related questions and also organizes information sessions for each program. 





Inquiries about program design, requirements and admissions procedures. Carry out recruitment strategy. 





Student receives 3rd and final APW from Dr. Sundt and has summer to pass quals.





Student passes quals in spring and registers for EDUC 794a in summer or fall – no further action.





Student does not pass quals in spring and requests to register for a 3rd EDUC 791.





Student does not pass quals by spring add/drop date and requests to register for a 2nd EDUC 791.





Student passes quals in fall and registers for EDUC 794a for spring – no further action.





Student receives 2nd APW from Dr. Stowe and has spring semester to pass qualifying exam.





With input from chair, student receives 1st APW from P.O. and has fall semester to pass quals. Specific feedback is given by chair. P.O. refers to addt’l resources.





Program Office contacts chair for status.





Student does not pass quals by fall add/drop date and requests EDUC 791 registration for fall.








PAGE  
1

