Carnegie Project on the Education Doctorate
June 12-14, 2007 Meeting
Preparation Work
 Below are two assignments that we would like for you to complete for the June convening at Stanford. These assignments will be part of our discussions during the two days.  You will be asked to bring 55 copies of each to share with other teams. In addition, please send Jill (jperry5@umd.edu) an electronic copy of each assignment by June 11th.   

Assignment 1: CPED Project Presentation: In order for other CPED institutions to know and understand the work of other CPED institutions, we would like for you to put together a 5-page, bullet-point/PowerPoint-type handout with the following information. Please bring 55 copies. (Note: we should have technology to show your presentation but handouts are for taking home).  

1.    Name of institution: The University of Oklahoma

 

2. Description of the Project or Pilot or Model or Initiative – what is your institution doing? 

a. We are in the process of redesigning the EdD in Educational Administration, and the PhD in Curriculum and Supervision (K-12 Educational Leadership) program areas by rethinking and redesigning the program of study, internships and professional experiences. 

b. We are designing a culminating project that would be more appropriate for the degree than the traditional dissertation. In such a project we would expect students to develop a proposal identifying a local problem of practice found in the professional work place and locate it in the literature; and design a plan of action that includes the development of policy (or modification of existing policy) and implementation framework based on the collection and analysis of original data.

c. We have a partnership with the Tulsa Public School District (TPS) to prepare the next generation of building and central office leaders who will go through the EdD program.  

d. In the redesign we are working closely with educational leaders in the state; the Executive Directors of the Oklahoma State Administrators Association; the Oklahoma School Board Association; and, the Superintendent and Central Administrative staff of TPS who have been a sounding board to ensure the curriculum and internships closely align with the needs of all educational leaders. 

e. Each course offered includes a “co-teacher” format that pairs a university professor with a practicing administrator (i.e., a finance course is taught with the CFO of TPS).  

f. Within three years we plan to look at the same issues (coursework, professional experiences and dissertation) in the PhD. 

3. Goals for project – where will you be in 3-5 years relative to the Pilot or Model or Initiative? 

a. In 5 years the goal of this project is to have graduates take on building level and central office leadership roles and apply the lessons of their doctoral program to their professional practice. 

b. The EdD program is grounded in the ELCC standards providing both formative and summative evaluations surrounding each of the seven ELCC standards. For example, ELCC standard 3.3a requires students to creatively identify new resources to improve student learning. 

c. We will have in place authentic assessments to determine the degree to which the lessons of the doctoral program are actually being applied in professional practice. This will be accomplished using both formative and summative evaluations, including state accountability frameworks, and local assessments (graduate and ELCC data) collected by the institution. 

 

4. Action steps taken/to be taken to reach the Goals: 

a. The first step was participating in conversations at CADREI meetings about the work of other institutions engaged in redesigning doctoral education and reading selected materials in the April 2006 Educational Researcher by Schulman, Golde, Bueschelt and Garabedian and from the Carnegie initiative on the doctorate.  

b. Based on those discussions and meetings, we structured a series of monthly conversations among program area faculty about redesigning the EdD. We engaged in a comprehensive evaluation of the EdD program working with practitioners from TPS, OSSBA (Oklahoma School Board Association), and CCOSA (Cooperative Council of School Administrators).  

c. Modifications of the program of study include: alignment to ELCC standards; and, development of appropriate clinical experiences (in courses, internships and practica).

d. Some changes in the program were implemented by faculty during a daylong retreat. Future steps include: the development of an authentic capstone experience; and, authentic assessments to better evaluate the impact on practice of these changes.  

5. Evaluation steps – what data are you gathering/will be gathering/how will the institution know if the project is a success?  

a. We are focused on providing a comprehensive evaluation framework including internal and external, formative and summative assessments to determine the success of our program.  

b. Formative assessments are embedded in course evaluations that examine the effectiveness of professional skill development. 

c.  Summative assessments include the collection of data from surveys of recent graduates--those on the job 3-5 years to determine how have they provided evidence that graduate is capable of demonstrating this skill set.

Assignment 2: Considering the Need for a Signature Pedagogy  

Utilizing the articles posted in the CPED Google Group pages and files sections (Huber, Shulman, Hutchings, etc) as well earlier Carnegie work by Ernest Boyer (e.g., Scholarship Reconsidered) and recent essays by Lee Shulman (e.g., The Wisdom of Practice) what are the aspects or characteristics of a signature pedagogy that will be evident in your Pilot or Model or Project?  Please bring 55 copies double-sided of your findings.

1.    How have you drawn from earlier work of the Carnegie Foundation, particularly from its emphasis on a Scholarship of Teaching, for the Education Doctorate that you are developing? 

For almost a decade, faculty in our teacher education and educational administration programs have been grappling with issues related to the preparation of scholars for faculty positions in university settings and the preparation of professional leaders for non-university, field settings.  At our faculty retreat six years ago, we revisited Boyer’s Scholarship Reconsidered and had continuing discussions about the four categories of scholarship and how our doctoral programs might use these forms to address more effectively the preparation of our students seeking positions as scholar/researchers as well as those aspiring to professional positions of practice. More recently, with the addition of cohort programs in reading and educational studies and expansion of our early childhood teacher certification and educational administration programs to the OU-Tulsa campus, the number of practitioners that these doctoral programs are preparing has increased.  

Once again, our faculty began to examine our doctoral offerings in these areas in order to determine how effectively we were preparing two tracks of professionals with essentially the same degree structure: future faculty for higher education positions and educational leaders as practitioners in field settings. Last fall, 2006, our faculty met for the purpose of critiquing their doctoral programs hoping to understand the match between perceptions of intent and reality.   Faculty read the Shulman and Golde et al. article in the Educational Researcher, “Reclaiming Educational Doctorates “ and  the two chapters on doctoral education by Richardson and Berliner in Golde and Walker’s  book, Envisioning the Future of Doctoral Education. They were grouped across program areas and discussed the ways we currently deal with the preparation of our doctoral candidates and how it relates to the notion of stewardship as described in the readings, in terms of our core offerings, research and theory, and changing market variables. This discussion laid the foundation for continuing the conversation on topics such as: 1) how well current standards prescribed in our doctoral programs prepare our candidates for their future positions; and, 2) how to improve our programs—curriculum, assessments and capstone experiences—so that both research/theory (scholars of practice) and scholarly practice tracks of preparation are strengthened?  

Faculty continue with discussions to develop further rationale for improving programs in light of changes in their student constituencies. The main question teacher education and educational administration is whether or not the scholar/practitioner model and the Executive EdD are really providing the best preparation for all students seeking future positions as scholars or practitioners.
2. What key components are essential for this to be a true signature pedagogy? 

a. There are several elements of a signature pedagogy included with the program.  

i. The first element is related to fieldwork with public school personnel in a variety of settings (urban, suburban, rural, high and low SES, diverse, etcetera). 

ii. The second element is the alignment of projects in core courses and internships to ELCC standards. 

iii. The third element is integrating technology into leadership activities in schools and communities of practice. 

B. Combined these three elements will require skill development through a series of required clinical practica in professional practice school settings. The sequence of practicum experiences in selected settings serve as our laboratories of practice.

3. What is your institution doing to promote and describe a Signature Pedagogy as part of your Pilot or Model or Project? 

a. Through the assessment of current curriculum we are still assessing and developing the signature pedagogy. (see the action plan) 

Assignment 3: Investigating Laboratories of Practice  Shulman has written about the importance of professional practitioners viewing the places they work as laboratories of or for practice. While there are examples that quickly come to mind from medicine or architecture, we are still attempting to describe what a laboratory of practice would be in education.  

1. Identify the departments or schools (other than Education) at your institution that offer clinically-based professional practice degrees that present possible models or examples of laboratories of practice. Create a conversation/document that identifies the key elements of their practice or field work or training. 

DOCTORATE OF AUDIOLOGY—AuD

Interviewees: Carole Sullivan, Dean, College of Allied Health and Steve Painton, Senior Faculty Member and Chair in Audiology

Program Description

The AuD is a new degree that focuses on developing entry level practitioners in the field of communication sciences and disorders.  It is intended to provide the skills necessary to work with the hearing impaired.  The degree is a four-year, residence-based, post baccalaureate professional degree program.  It includes 34 hours of clinical practicum built into each of the twelve semesters, and meets all of the state and national licensure requirements of the professional association (American Speech-Language-Hearing Association.)  This is a profession that did not exist 20 years ago. Now, a doctorate is required for entry into the profession.

Admissions

The people admitted to this program have completed their bachelors’ degrees in speech and hearing related fields.  The interview process is based primarily on a paper screening including an assessment of people skills.  However, not all applicants are required to be formally interviewed.  Because it is a relatively new program their applicant pool is currently around 20 from which 10 are admitted/year.

Prerequisites for those who do not have bachelors’ degrees in speech-language-pathology related areas include two additional semesters of audiology requirements (anatomy of hearing; speech; phonetics; and normal language development).

All students take the same courses with the same accompanying clinical rotations.  There are no electives or specializations in the program.  As part of the prerequisites, students must complete a year-long basic sciences core.

Theory is part of each course along with clinical outcomes that build on experiences from one semester to the next culminating in the final skill set before entering the field.  The core is based on latest research in the field, but the accrediting body allows for flexibility in curricular organization.  In other words, the accrediting body stipulates the outcomes without prescribing the course sequence or the specializations.  This particular program requires experiences and clinical rotations in five specialty areas.

Signature Pedagogies
The distinctive pedagogy that is used throughout the AuD program is the set of clinical rotations that accompanies all coursework.  The last four semesters are comprised of practicum rotations conducted “side by side” with practitioners/licensed professionals. This type of pedagogy is based on the medical model and is case-based.  Faculty determine the type of instructional practice appropriate in each setting.

Assessments

In keeping with the skill-building idea, students learn to take patient histories and basic tone measurements in the first semester.  In each subsequent semester students expand their speech and audiological battery of skills until they have developed a complete battery of measures.  The metaphor used is a tree: a trunk of general diagnostic skills eventually branching out to psychosocial engineering and digital hearing aids and instruments requiring technological expertise.

The assessments are a combination of internal and external evaluations.  Both the course supervisor and the practitioner in the field judge competency and skill acquisition.  In addition, written formative and summative evaluations are submitted each semester.  Students are required to attend a weekly one-hour clinical forum to report on cases and to discuss other issues.  They cannot matriculate to the final year of practicum rotations until they have passed written comprehensive examinations and oral/patient simulations.  

The types of data collected to determine program effectiveness include: questionnaires to students, employers, and alumni.  They also use the pass rates on the national board exams.

Professional Experience

The final assessment or capstone is comprised of an applied research project presented in an academic public forum in which the audiology faculty sit as a committee of the whole to evaluate the project.  Currently, the projects are oral only.  The dean is working with them to add a written component for the future.  This was an area where administrative and faculty views differed.

Critique
In the future, technology will drive the field.  For example, courses in computer engineering will be required for development and service of digital hearing aids.  Some sort of repository, if not publication, of the capstones could serve as an important outlet for other professionals in the field.

Doctor of Pharmacology as a Prototype

History

Developing from the apothecary trade, pharmacology became a scientific study culminating in a degree in the early 20th century as medicine became a scientific study after the Flexner report of 1910.  The entry level was the baccalaureate and/or doctorate in pharmacy that provided a core curriculum and practice opportunities.  During the late 1970s four professional pharmaceutical associations began calling for a professional practice doctorate as the first degree for granting licensure.  (The American Pharmaceutical Association—APhA—House of Delegates, 1977; The American College of Apothecaries, 1978; The American Society of Hospital Pharmacists, 1980; and The APhA Task Force on Pharmacy Education, 1984.  The latter recommended that the entry level degree be a six year professional degree and serve as the only entry level degree.

In 1989, the American Association of Colleges of Pharmacy formed a commission to study pharmaceutical education and implement change.  This resulted in the publication of a series of special report calling for changes in its mission, curriculum and entry level education in pharmacy.  The commission stressed the importance of the profession to serve and address the needs of society when it comes to drug and pharmaceutical care.  (AACP News: Commission to Implement Changes in Pharmaceutical Education.)

The new mission, to deliver pharmaceutical care, was seen as an assurance that professionals would be in a position to deliver drug therapy safely and effectively.  This meant that pharmacist would be assuming more social responsibility in managing drug therapies in the patients they serve and would also be extending the sites in which they practice.  There was some dissensions from the American College of Clinical Pharmacy (ACCP) and the National Association of Chain Drug Stores until 1993 when the ACCP formerly endorsed an entry level doctoral degree—PharmD—as the only degree leading to licensure.  In 1995, The Pew Health Professions Commission endorsed and concept in its third report. “Critical Challenges: Revitalizing the Health Professions for the Twenty-first Century.”  It also called for the reduction in the number (75) of pharmacy schools by 20-25 percent while taking into account needs in underserved areas.

Accreditation

The PharmD is accredited by Accreditation Council for Pharmacy Education—ACPE established in 1932.  It also accredits for providers of continuing pharmacy education.

Curriculum and Evaluation

In addition to the general education component, the core curriculum of basic and applied sciences includes: Basic Physical and Biological Sciences and Mathematics; Biomedical Sciences; Pharmaceutical Sciences; Clinical Sciences; General and Differentiated Practice Experiences.  Differentiated practica are located in long term care settings, specialized setting that focus on nuclear pharmacy, and pharmacotherapy, nutrition support, outpatient health care, and inpatient/outpatient settings.  Programs follow the accreditation guidelines for evaluation of student competencies.  The guidelines recommend that the evaluative activities be formative and summative and access knowledge as well as the students’ ability to apply the knowledge.  Programs should allow for immediate feedback and indications of other possible/acceptable solutions.  Specific assessments include: pre and post testing, post testing with discussion and critique of answers, patient case study discussions, self assessments, problem solving exercises and other application exercises and projects.  In each situation the emphasis is to be on “integration and utilization of knowledge in professional practice.” (Accreditation Standards and Criteria: www.acpeaccredit.org/pharmacists/standards/asp.) 

Transferable Generalizations

The PharmD has several features that would be important to the PPD.  The core curriculum and the general and differentiated practical experiences/practica are important to both the teacher education and the educational leadership programs.  Devising assessments that integrate knowledge and practice appears to be challenging to both programs.  The more recent emphasis of the PharmD on meeting societal needs when it comes to drug products fits with educational programs that for quite some time have incorporated social issues into their missions.

2. Once your team has identified the elements of this field’s practicum work, identify how faculty in these fields interact to define or discuss the relation of practical work to classroom work.  Do they seek advice outside of their field?   

Institutional teams should come to the meeting with 55 copies of no more than 3 pages describing laboratories of practice in another clinically-based field at your university.  
PAGE  
1

