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1. Name of Institution: University of Missouri-Columbia

Program Name:

· Statewide Cooperative Ed.D. Program in Educational Leadership

Program Home Institution:

· University of Missouri-Columbia, Department of Educational Leadership & Policy Analysis, College of Education

Cooperating Institutions:

· University of Missouri-Columbia (MU)

· Missouri State University

· Northwest Missouri State University

· Southeast Missouri State University

· University of Central Missouri

2. Program Description

Purpose:

· To enhance the professional practice of educational leaders in all kinds of educational organizations, through a practice-oriented degree aimed at “developing thoughtful and reflective practitioners.”

Implementation:

· Program design conducted in 1995 and 1996.

· First cohort admitted in 1996.

· Instruction began in Summer 1997.

Governance:

· Governed by a Coordinating Committee comprised of representatives of all cooperating institutions

Faculty:

· 16 ELPA faculty and 94 adjunct faculty members from cooperating institutions – 30 of whom have doctoral faculty status with the MU Graduate School.

· Instructional Teams composed of faculty from cooperating institutions.

· Faculty members at institutions serve as chairs and members of students’ committees.

Curriculum:

· 46 credit hour degree 

· 34 credit hours of course work in six contiguous semesters

· Portfolio Based Comprehensive Examination following course work

· Connection statements and artifacts for three of five program themes.

· One connection statement must be on inquiry theme. 

· 12 hours of dissertation research

· Four-week session on MU campus each summer; courses at campus sites during fall and spring semesters

Cohorts:

· Cohorts admitted every two years

· First cohort admitted in 1997; the sixth in March 2007

· Cohort size averages 76 and ranges from 62 to 108

Students:

· PK-20+ educational leaders in state of Missouri and contiguous states

· Students represent 149 cities and towns across Missouri 

· 520 students admitted; 159 graduates; 361 active students

Differentiated from Ph.D. in 1995:

· Purpose

· Curriculum

· Comprehensive Examination

· Laboratory of Practice

· Research

3. Project Description

· Redesign of the capstone project to infuse action research dissertation as an option for students and develop faculty capacity to conduct action research and advise action research dissertations.

4. Project Goals

Overarching Goals:

· More clearly articulate and institutionalize the distinctions between the Ph.D. and Ed.D. that have been adopted by College of Education faculty

· Build upon distinctive institutional approaches, design features, and learning principles of the program by incorporating a capstone project that is consistent with program purposes and design principles

· Further redesign the capstone project required by using rigorous applied, action research methodologies that are better suited than conventional dissertation approaches to educational leadership practice.

· Meaningfully thread parts of the capstone experience through course work so students are prepared as researchers as they learn to be skillful scholarly leaders

· Provide a capstone experience that fosters the transformation of students into leaders who employ relational and distributive leadership approaches to disrupt the status quo and create a different kind of organization that achieves social justice for all learners

· Engage ELPA and adjunct faculty in a change project that broadens and deepens their understanding of the Ed.D. and how action research methodologies are consistent with program purposes and the stewardship of the enterprise and that develops faculty capacity as advisors and committee members in support of students’ action research dissertations.

First Year Goal: Professional Development with and for faculty to understand better how an action research study is conducted.

Action Steps:

· Hold two faculty development seminars with program faculty (Fall 2007 and Spring 2008) to analyze the qualities of action research and to discuss experiences with advising action research dissertations.

· Fall seminar is scheduled for September 21. We will address the topics of problem setting and data collection/analysis. Only doctoral faculty (who can chair students’ committees) will participate in this seminar.

· The Spring seminar is scheduled for April 18, 2008. All Ed.D. faculty will participate. We have not yet identified seminar topics.

· Reflect on and learn from small group of faculty members’ experiences in advising action research dissertations and serving on action research dissertation committees.

· Other Ed.D. faculty members have begun to express interest in advising Action Research dissertations. A meeting of these faculty will be held in late fall 2007.

· Help faculty learn how to conceive of and design an action research study

· Help faculty learn how to advise students who undertake an action research dissertation project

· Insert units into the first year curriculum that are specifically designed to teach about action research methodologies

· During Summer 2007 units on research design, action research, and especially problem setting, were included as part of the curriculum. Students used case studies as the basis for problem setting and designing a hypothetical action research project.

· The Fall 2007 leadership applications course builds upon the summer experience by requiring students to problem set and design an action research project for their own organization. This initial design may, at the discretion of the student’s advisor, become the student’s dissertation research project.

· An inquiry seminar is scheduled for the Spring 2008 semester. This one-credit course (a companion course to the statistics course offered simultaneously) focuses on helping students (a) learn about research ethics and Institutional Review Board (IRB) procedures and (b) gain knowledge and skills in using survey research methods as a research tool. This inquiry course will be modified slightly to address how survey research tools can be used in an action research design.

· Have 20% (approximately 15 students) of Cohort 6 investigate a problem of practice using an action research design for their dissertations.

· The Fall leadership applications course is being used to stimulate student thinking about using action research design for their dissertations.

Second Year Goal: Infuse action research more explicitly and systematically into the program’s curriculum.

Action Steps:

· Continue to foster change in faculty knowledge and understanding about action research by providing faculty development sessions on action research and advising of action research dissertations.

· Utilize action research and educational doctoral experts to advise and evaluate progress toward goals.

· Highlight action research in ongoing program components (courses, newsletter, faculty professional development, guest lecturers, instructional teams, Coordinating Committee) so that use of action research becomes part of the program culture.

· Insert units into the second year curriculum that are specifically designed to teach about action research.

Third Year Goal: Action research is fully integrated in the curriculum so that the Ed.D.

capstone project is clearly distinguished from the Ph.D.’s.

Action Steps:

· Fully incorporate action research units into the program curriculum.

· Develop a faculty-to-faculty action research teaching and learning system/process.

· Develop a student-to-student action research teaching and learning system/process.

· Increase to 40% the number of students (Cohort 7 – admitted in 2009) who investigate a problem of practice using an action research design for their dissertations.

· Fully incorporate assessment of action research implementation into program assessment process/system.

5. Project Evaluation

Current Program Evaluation Components to which Action Research Will Be Added:

· End of Coursework and Learning Outcomes Survey 

· One-Year Follow-Up Student Survey 

· Three-Year Student and Employer Follow-Up Surveys

· Five-Year Student and Employer Follow-Up Surveys

· Comprehensive Evaluation Report Based on All Evaluation Components

· Annual Student Profiles (completed comps, dissertation, graduation, job promotions, publications, presentations, awards, etc.)

Additional Project Evaluation Components to be Designed:

· End of Semesters Student and Faculty Assessment regarding action research understanding, utility, and incorporation into curriculum 

· Faculty Survey and Focus Group Interviews about understanding of action research, advising of action research dissertations, and serving on action research dissertation committees.

· Tracking of students who choose an action research dissertation and their assessment of their preparation, utility, and suggestions for learning about action research and their suggestions for faculty advising.

· Student Focus Groups about their experiences with action research dissertation.

· External Evaluator(s) to assess degree to which department and program culture supports the use of action research for dissertations.
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6. Project Description

· Redesign of the capstone project to infuse action research dissertation as an option for students and develop faculty capacity to conduct action research and advise action research dissertations.

7. Project Goals

Overarching Goals:

· More clearly articulate and institutionalize the distinctions between the Ph.D. and Ed.D. that have been adopted by College of Education faculty

· Build upon distinctive institutional approaches, design features, and learning principles of the program by incorporating a capstone project that is consistent with program purposes and design principles

· Further redesign the capstone project required by using rigorous applied, action research methodologies that are better suited than conventional dissertation approaches to educational leadership practice.

· Meaningfully thread parts of the capstone experience through course work so students are prepared as researchers as they learn to be skillful scholarly leaders (See third row in diagram found in Appendix A.)

8. Assessment Plan

· Purposes: To assess the extent to which students are able to (a) set problems of practice in their own organizations that can be investigated using action research designs, (b) design action research projects to investigate the problems they have identified, and (c) collect data  to support the diagnosis step in the action research cycle.
· Data Sources: Student assignments that deal in turn with (a) problem setting, (b) action research design, and (c) use of data collection tools.
· Assignments #1 and #2 addressed problem setting and action research design during Summer 2007 (summer 1 – Appendix A). Students used case studies in which they took on personas of case actors to set problems and design an action research project. (See Appendix B).
· Assignments #3 and #4 during Fall 2007 (Fall 1 – Appendix A) build upon the first two assignments (See Appendix B). Students complete the same assignments but in their own organizations in their actual organizational positions (instead of assuming fictional personas in a case study).
· Assignment # 5 during Spring 2008 (Spring 1 – Appendix A) builds upon the first four assignments. Students will design and administer a survey questionnaire for use in diagnosing an action research problem. Students will also analyze collected data, with attention paid to the use of surveys to collect subjective data (subjectivist epistemology as in qualitative research).
· Data Analysis: Assignments will be analyzed and assessed to explore growth in student knowledge and competence in setting problems and in designing action research and data collection strategies. Assignments will also be assessed in light of student progress in project design using the attached diagram (Appendix A) as a standard with which to gauge achievement of one project goal.

Appendix A: Development of the Dissertation/Final Project – Statewide Cooperative Ed.D. Program, University of Missouri-Columbia
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Appendix B: Assignment Descriptions

Assignments #1/#3  – Problem Setting

During summer 2007, project teams explored cases focused on the difficulties of the National Relief Society, Douglas State University, and the Honey Grove School District. Using conceptual lenses from Organizational Analysis, teams identified central and secondary problems, offered a rationale for problem setting, and provided recommendations and associated action plans to address the problem.

For this assignment, individuals will analyze their own organizations. This assignment requires you to apply concepts of research design and action research (AR) to study an issue/problem in your organization. A major purpose of this assignment is to build upon knowledge and skills gained this past summer and to enhance your effectiveness in problem setting and employing action research.


Proposed action research design. The proposed action research design requires use of organizational analysis, inquiry, team, and leadership course content and will be assessed according to the rubric used throughout the summer (see rubric at the end of this handout). Individuals will be responsible for problem setting in their organizations from their own personal perspectives by critically using and examining conceptual frameworks, local knowledge, and three types of assumptions. (See below.) The written report must include the following:

1. Problem definition

· Set a problem(s) in your organization.

· Articulate your rationale for specifying the problem(s) as you do in (a). Establish the appropriateness of the conceptual lens(es) selected for the particular case given the interests/position of the insider group. Use tools, including Morgan’s (2006) use of the story line, to set the problem.

· Detail data collection strategies you would also employ (hypothetically) to help you in this problem setting/diagnostic stage.

2. Exploration of “Pre-understanding”

· Name and define key concepts associated with the conceptual frameworks (metaphors, etc.) you employ as lenses to examine your organization and set the problem.

· Name and define (as determined by your instructor) key concepts associated with leadership theory and approaches to leadership that you are considering this semester.

· For each concept you are considering provide evidence of its existence through case facts.

· Highlight local knowledge that you possess that is relevant to problem setting.

· Detail how local knowledge and practices have been interrogated and critically examined. (See also inferred value assumptions below.)

3. Exploration of Assumptions:  Identify the set of assumptions brought to the inquiry.

· Conceptual assumptions relating to the problem definition (metaphors, frames, leadership theories, and associated conceptual frameworks).—What organizational concepts have you used to identify these problems? What assumptions about organizations were embedded in these conceptual frameworks? What conceptions of leadership have you used to identify these problems? What assumptions about leadership were embedded in these conceptual frameworks?

· Research assumptions relating to the purposes of the research (epistemological, ontological, reflexivity)—What are your and your co-inquirers’ ontological and epistemological assumptions* and what role do these beliefs play in problem setting? To explore these assumptions, you might ask:

· Is knowledge embedded in the language/culture/context of the knower or is there knowledge that the research team can establish objectively regardless of who the knower is? 

· How does the research team decide what is real? 

· To what extent can the research team agree on what will count as knowledge in terms of this study? 

*Note: For the purposes of this exercise, you may need to make assumptions about the beliefs of others with whom you might work to conduct this action research project if it were real. You should, however, focus very clearly and in a critical manner on your own set of assumptions and make these clear in your paper.

· Inferred value assumptions motivating you and co-inquirers (persons/communities that are planning the action-research project with you) (routine, habitual responses, personal values – both assumed and subjected to critique and changed). --What worldviews, perspectives, assumptions, concerns etc. inform your behavior, attitudes, and wishes? What other assumptions and perspectives do other actors bring to the table? What is the context of this project?

4. Quality/Standards: What standards of Action Research apply to the problem you have set? Why? In Reason and Bradbury’s (2001) words, how do you know that you are “…getting valuable work done well” (p. 447)?

This assignment (an initial draft of the results of your problem setting) should be no more than four pages (double-spaced) in length and must follow APA guidelines. You will submit an electronic version of your assignment via e-mail to the instructor and bring three hard copies of this assignment to class (one for the instructor and two for colleagues who will provide peer critiques).
Assignments #2/#4  – Proposed Action Research Design 

This assignment, based largely on this past summer’s The Even Wickeder Problem (EWP) assignment, offers you an opportunity to utilize and demonstrate your knowledge and skill of problem setting and action research in your own organization. This second assignment builds upon the first one to add action research dimensions to the problem setting you conducted for assignment #1/#3. As was the case for Assignment #1/#3, this assignment draws upon organizational analysis, inquiry, team building and group dynamics, and leadership coursework. It will be assessed through a written Proposed Action Research Design (60 points). The parameters for this assignment are outlined below.


Proposed action research design. The Proposed Action Research Design requires integration of organizational analysis, inquiry, and leadership (per your instructor) content and will be assessed according to the rubric used throughout last summer (see end of this syllabus for the rubric). You will set a problem in your own organization from your own perspective and develop an action research design (second person action research) based on pertinent personal, local knowledge of your organization and from your knowledge of organization conceptual lenses, research design, and leadership. (The problem you set for this assignment may be the same as the one set for assignment #1/#3 or that problem as revised or changed after feedback from the instructor and peers about the report you submitted for Assignment #1/#4.) The report should be 6-10 pages (dbl-spaced, 12 point font, 1” margins, not counting title and reference pages). The paper should follow APA guidelines.
The content of the report will include the following:

1. Problem definition

· State the problem(s) involved in the case.  Identify primary and secondary issues.

· Articulate your rationale for specifying the problem(s) as you do in (a). Establish the appropriateness of the conceptual lens selected for the particular case given the interests/position of the insider group.

· Name and define key concepts associated with the metaphor and corresponding frame. 

· Connect each to case evidence to demonstrate manifestations of concepts through case facts.

Guiding questions:

What is the organizational context (intra-, inter-, and extra-organizational) in which the primary and secondary problems arise? What organizational concepts and analytic lenses have you used to identify these problems? In what ways does your dominant metaphorical lens help explicate major problems? In what ways do other lenses help to complement the analysis and connect to the dominant lens. To what evidence in the case do each of these draw attention?

2. Exploration of Assumptions:  Identify the set of assumptions brought to the inquiry including: 

· Conceptual assumptions relating to the problem definition 

· Research assumptions relating to the purposes of the research

· Inferred value assumptions motivating the persons/community planning the action-research project;

Guiding questions:

What assumptions about organizations or leadership were embedded in the conceptual lenses selected in problem setting? How do these draw attention to and away from particular issues?

What persona have you taken on in this case study? What worldviews, perspectives, assumptions, concerns etc. inform this character’s behavior, attitudes and wishes in the case? What are the character’s ontological, epistemological and axiological positions assumptions – e.g. is knowledge embedded in the language/culture of the knower or is there knowledge that can be gained externally or objectively regardless of who the knower is? How do you decide what is real? 

What other assumptions and perspectives do other actors in the case bring to the table (Note: This will help you articulate the problem as a second person action research project in #3 below). To what extent can the character and audience agree on a conceptualization of the problem and valued ends of the research project? 

What do you (the group) want to know about the problem into which you have chosen to inquire? What research tools/strategies will you use to gather data to analyze in order to gain that knowledge? Who might you include in the project? What implications can you anticipate for who is included/excluded?

3. Cycle One design

· Diagnosis: This step relates to problem setting with attention to how you articulate the problem as a co-inquirer with other persons (in and/or out of your organization) as part of a second person action research project.

Guiding questions:

Diagnosing – how did you reach the decision to focus on the particular problem you have identified? What data gathering tools/strategies did you use? (Since this was an exercise, you did not go through a legitimate data/information gathering phase, so try to imagine how you would have done it in a real situation. How long do you anticipate this step would take? 

· Plan: This step relates to the proposed intervention to address the problem and offers an overview of the general scope and focus of the action research project. This plan should help the reader envision the objectives/purposes of the project – i.e., what are you trying to change?



Guiding questions:

Planning – how did you decide what intervention you would use to try to help you address the problem? Who was involved in this decision? What process did you use to plan collaboratively with others? What data gathering tools/strategies will you use to be sure you have a record of the thoughts, considerations, concerns etc. that participants expressed in planning the intervention? How long do you anticipate this step would take? 

· Action: This step outlines how the intervention will proceed and how the research group will document progress. This step would outline (tentatively and quite broadly) participants involved, data to be collected (by/from whom, of what types, for how long, etc.)

Guiding questions:

Taking Action – What action (intervention) was taken? (This part becomes hypothetical in your assignment so you will need to imagine the remainder of the first cycle.) What data gathering tools/strategies would you use to capture participants’ experiences of the action? How long do you anticipate this step would take? 

·  Evaluation/Reflection: This step evaluates and reflects on how (if at all) the intervention addressed “our” problem. We may ask ourselves at this point if “we” is appropriately inclusive, if “we” set the problem appropriately, if we are intervening in an appropriate way, have “we” adequately interrogated “our” assumptions, etc. Did the intervention make a difference?

Guiding questions:

Evaluation/Reflection – Who will be involved in this step? What data gathering tools/strategies will be used to reflect upon the extent to which, if at all, the intervention helped the researchers gain more knowledge about the problem? How will each participant’s reflections on the process be captured? What ideas can you generate for a possible second cycle of this Action Research study?

4. Quality Assurance -- Means to ensure quality/rigor and moral/ethical standards of research (Very limited discussion of quality standards for action research as detailed by Herr & Anderson (2005) and Bradbury & Reason (2001) .

Overall Guiding Questions: Make sure you address the following questions as you complete this assignment.

You will practice using Action Research methodology to design a study for this assignment. What are the assumptions embedded in this methodology that will help you investigate the problem you have identified? 

What are the quality indicators that you will use to determine whether you have met the standards for good Action Research? 

Using all the steps for the first cycle of an Action Research study, what decisions  will you make about with whom and how you will collaborate to gather information?

Address, to the extent you can, the following details in addressing the elements of cycle one design, embedding these details within the steps above as appropriate. (Attempt to address these as projections of what you might do if this were a real situation – i.e., you were actually going to do the project.)

· Site, Scope and Duration of each Step (i.e. participants, parameters and focus of study, the length of steps, etc.)

· Data Collection: Sources and strategies (i.e. quantitative/qualitative, survey, pre-existing documents and data bases, interview, participant-observation, etc).

· Data Analysis: Methods (Very limited discussion of sense-making, but important placeholder.)
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Influence of Scholarship of Teaching:
· Research and writing on Statewide Cooperative Ed.D. in Educational Leadership is valued and rewarded. Seven refereed articles, two book chapters, and one dissertation have been written about the program. Further, 16 paper presentations have been made at the meetings of national professional and research associations.

· Monies from program funds are made available for research on and about the program.

· A comprehensive and sophisticated program evaluation has been designed and implemented to provide data for decision making about the program.

Characteristics / Components of a Signature Pedagogy:
· Transformative – Learning should be transformative (Mezirow). We need leaders who through doctoral programs “change their frames of reference” to embrace transformational (Burns) and distributive forms of leadership that disrupt the status quo of educational institutions and systems – to deal justly with the learning of all.

· Collaborative – Students work in teams to conduct projects. Action Research (AR) (for capstone and other projects), is participatory / collaborative. Thus Participatory Action Research (PAR) reinforces transformative and distributive leadership practices required for genuine reform, change, and organizational learning.

· Reflective – Students reflect critically on their learning. Reflection focuses not only on content (knowledge) and communication (social processes), but also on basic premises – on the basic assumptions that students bring with them from practice to the program. Reflection occurs in student projects, in the portfolio based comprehensive examination, where students are asked to take a stance about a program theme and demonstrate their stance in practice through selection of and reflection on artifacts chosen from their leadership practice.

· Cyclical – Curriculum and instruction is horizontally and vertically integrated to mirror the nature of leadership practice -- processual, relational, and incremental (capable of only approximating achievement of desired outcomes). Likewise, the PAR capstone project employs cycles that require repeated, participatory engagement in diagnosis, planning, action, and reflection to effect change incrementally.

· Situated and Authentic – Leadership practice is not to be learned about but to be learned. Participation in authentic, experientially-based situations and contexts is an essential element of a signature pedagogy. In our program student experiences are situated through student engagement in (a) simulations and case experiences, (b) actual projects in which they apply program content, (c) actual practice as they reflect on their own practice as required in the comprehensive examination, and (d) the AR capstone project as they act with others as leaders and agents to produce change in their own organizations.

· Modeled – The pedagogy employed models expectations for students’ leadership practice. Instruction is designed and taught by Instructional Teams. Program design and governance is collaborative. Research and evaluation are used to gather evidence and to produce change. Commitment to evidence and continual improvement and change are communicated regularly to students.

Promoting and Describing a Signature Pedagogy:
· We believe Participatory Action Research as a capstone project is consistent with a pedagogy that is transformative and that contributes to the knowledge, practice, and identity required of today’s educational leaders.

· PAR contributes to change in frames of reference – it is transformative.

· It requires reflection, especially on premises.

· It is cyclical.

· It is authentic and situated, addressing as it does problematic situations of students’ actual practice and organization, rather than problems derived and defined by theory and gaps in the literature.

· It can produce genuine change and reform.

· It contributes to double- and triple-loop organizational learning

· It is participatory and because it is participatory it can lead to just results and practices.

· PAR meets the definitional criteria for an element of a signature pedagogy:

· It is readily identifiable; it is relatively unique to the field of leadership.

· It addresses tensions of theory and practice by requiring leadership practice to be considered a form of praxis.

· It addresses the problematic, ambiguous, and wicked nature of organizational and institutional contexts and situations.

· It focuses leaders’ attention on a practice that requires evidence and critical reflection to inform decisions and judgments.

· While it is observable, it also is built upon theoretical, value-based foundations that are consistent with what we know and believe about professional and leadership practice and learning.

· PAR is a research methodology that is has its source in organizational leadership practice and in emancipatory educational efforts. It can therefore help distinguish the Ed.D. from the Ph.D.

· We are providing professional development opportunities for faculty to consider the distinctive nature of PAR for our Ed.D. program and for faculty to interrogate its use as one element of a distinctive pedagogy for the transformation of educational leaders and educational institutions.

· We are helping students learn about PAR as a leadership stance and a leadership tool, whether used for their capstone project or not. We see PAR as an essential tool in educational leadership and educational reform.

· We are describing our beliefs about PAR as a component of a signature project through our own engagement in PAR with other faculty, through our advocacy of PAR within our department and with our program partners. We are also writing about PAR and its relevance to achieving the kind of educational leaders we hope our program produces.
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