University of Florida

Assignment 1:  Pilot Description


The University of Florida has four related pilots concurrently in operation.  Students enrolled were evaluated for admission using a new admission rubric designed specifically for the cohort (see Table 1).  All of the pilots operate as distance education-blended programs.  A blended program is delivered via the Internet with three weekends per semester meetings.  The meetings are either one day (Saturday) or one and half days (Friday evening plus Saturday).  All students in the cohort must enroll for the two courses that are offered each semester.  The design is such that students will complete their coursework in three years and will be working on their dissertations during year four.  The four cohorts are described below:

1. Collier County Executive  This program is delivered to students working in the Collier County Florida schools.  All students hold  an earned  master’s degree as well as  the Florida Educational Leadership Certification (Passing of the FELE exam).  The cohort of 23 students include sitting assistant principals, principals, and district level administrators.
2. Collier County Aspiring Leaders  This program is also delivered to the Collier County Florida Schools.  While the 18 students hold an earned master’s degree, they have not passed the FELE exam.  The majority of the students are classroom teachers aspiring for administrative roles.  

3. Community College Leaders  This program is delivered in the Orlando area but attracts students nationally.  Most of the 22 students are currently community college instructors or lower level administrators.  Al;l students hold an earned master’s degree but are in varied disciplines.  

4. Project EXCEL  This program is a unique blend of special education and administration.  Equally unique is its program plan consisting of courses from the LEAD Executive cohort plus others that are specific for the EXCEL program.  Eight students are enrolled in EXCEL.

Laboratory of Practice


The University of Florida CPED committee had difficulty in planning and creating appropriate laboratories of practice.  Our goal was to create environments that students could gain practical experience related to their educational goals.  There was pushback from the faculty who didn’t want to lose a focus on theory and its role in doctoral level work.  We agreed upon a design that would involve practicums tied to the two courses being offered each semester.  This aspect of “job embedded” and “job  related” created appropriate laboratories of practice for our pilots.  

Because the two K-12 cohorts are based at a distance, we hired a half-time lecturer position (clinical) to supervise the practicums and to monitor the job embedded pieces.  Examples of current experiences:

· Develop a high school peer tutoring program for bottom 25% of students who are not meeting AYP.

· Develop a student teacher aide program for a high school Early Childhood class that focuses on elementary feeder schools Coordinate a portion of a middle school science curriculum in Environmental Education with technology curriculum.

· Develop a Reading intervention assessment program, including grant writing, an all day in-service program and community reading symposium.

· Determine and evaluate success of 9th grade Academy students compared with non-Academy students.

· Use data analysis and data driven decision making to implement a 4th grade writing program.

· Develop an ELL (ESOL) orientation program for high school guidance staff.

· Develop a new middle school elective for special education students based on reverse inclusion, community service and career interests.

· Determine progress of students who left elementary Title I schools who are now attending Choice schools.

· Develop a character education program for integration with a primary elementary school guidance curriculum.

Scholarship of Teaching

We began our inquiries through faculty meetings to redesign our curriculums for the pilot programs.  Our goal was to create a series of courses that would provide students with the learning outcomes needed for their future goals.  While we created curriculums, time prevented us from taking all of the steps we needed to feel comfortable in the scholarship of teaching definition.  At this time we are meeting by program area (K-12 administration and higher education administration) and performing curriculum mapping and learning outcome designation.  We are working as a faculty to delineate our learning outcomes and to map our curriculum so that we cover the appropriate areas.  Our work is informed by Boyer’s (1990) Scholarship Reconsidered that states that teaching is “a dynamic endeavor . . . [that] must be carefully planned, continuously examined, and relate directly to the subject taught” (Boyer, 1990, pp. 23–24).
Included in our scholarship is the creation of teaching within a new paradigm.  All of our faculty involved in the pilot programs are engaged in creating new courses in a blended format.  They are incorporating the latest research and are working with online professionals to transform their knowledge to online instruction.  We are working on assessment and evaluation so that we can include reflection on the experiences of our teaching.  Specifically we want to evaluate our instructional design, our pedagogy, and our curriculum.  
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	Table 1:  University of Florida EdD Program Application Scoring Matrix
	1

Unsatisfactory –Far below standard
	2

Fair –Below standard
	3

Good –Meets standard
	4

Excellent –Exceeds standard

	Prior Work Experience
	No relevant work experience that lends itself to having prepared this candidate in any way for the program.
	Some work experience that relates to the concentration, or demonstrates leadership in the field an ability to succeed in the program.
	Diverse work experience that relates to the concentration, and demonstrates leadership in the field and ability to succeed in the program.
	Exceptional level of prior experience, demonstrates commitment to the field and a strong match to concentration.

	Statement of Purpose
	Disorganized presentation of ideas (i.e., poorly written, errors, etc.); goals do not clearly relate to the program and/or concentration.
	Demonstrates some alignment between career objectives and concentration.
	Demonstrates a strong alignment between career objectives and concentration.
	Demonstrates an exceptionally strong alignment between career objectives and concentration.

	Academic Experience
	Undergraduate transcript is poor or from a disreputable school; graduate work is poor or shows little to no relevance to this program.

GRE range:

GPA range:
	Undergraduate and/or graduate record is fair.

GRE range:

GPA range:
	Undergraduate and graduate record is good.

GRE range:

GPA range:
	Undergraduate and graduate record is good.

GRE range:

GPA range:

	Candidate’s Recommendation
	Candidates does not come highly recommended or the recommenders themselves are not relevant or credible sources OR recommendations are not aligned and desired types of knowledge/skills and career experiences.
	Candidate comes recommended with reservations OR regardless of recommenda​tion, strength, letters are not pertinent for EdD study OR compare candidate against a group with different types of knowledge/skills and career experiences.
	Candidate comes well recommended from sources who work in the appropriate field and who reference the desired types of knowledge/skills and career experiences.
	Candidate is very highly recommended for this program from sources who work in the appropriate field and who reference the desired types of knowledge/skills and career experiences.


Adv
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	Educational Doctorate Degree in K-12 Educational Administration

Course Sequence – Subject to Change 

	Summer 2007
	EDA 7206
	Organizational Leadership
	3 credits
	Web-Based+ 1 Week @ Collier

	Fall 

2007
	EDA 6107
	Leading Change
	3 credits
	Web-Based + 

0-3 Saturdays @ Collier County + Job-embedded activities

	
	EDA 7xxx
	Diversity and Social Justice
	3 credits
	

	Spring 2008
	EDA 7xxx
	Supervision and Professional Development
	3 credits
	Web-Based + 

0-3 Saturdays @ Collier County + Job-embedded activities

	
	EDA 6195
	Educational Policy Development
	3 credits
	

	EDSummer 2008
	EDA 7xxx
	Advanced Administration of School Personnel
	3 credits
	Web-Based + 

0-3 Saturdays @ Collier County + Job-embedded activities

	
	EDA 7xxx
	School Improvement and Program Evaluation
	3 credits
	

	Fall 2008
	EDA 7xxx
	Leadership for Data Driven Decision Making
	3 credits
	Web-Based + 

0-3 Saturdays @ Collier County + Job-embedded activities

	
	EDF 6400
	Quantitative Foundations of Educational Research I
	3 credits
	

	Spring 2009
	EDA 7xxx
	Advanced Public School Finance
	3 credits
	Web-Based + 

0-3 Saturdays @ Collier County + Job-embedded activities

	
	EDF 6402
	Quantitative Foundations of Educational Research II
	3 credits
	

	Summer 2009
	EDA 7xxx
	Advanced Issues of Curriculum & Instructional Ldshp
	3 credits
	Web-Based + 

0-3 Saturdays @ Collier County + Job-embedded activities

	
	EDA 7xxx
	Special Education Policy and Law
	3 credits
	

	Fall 2009
	EDA 7xxx
	Advanced Public School Law
	3 credits
	Web-Based + 

0-3 Saturdays @ Collier County + Job-embedded activities

	
	EDF 6475
	Qualitative Foundations of Educational Research 
	4 credits
	

	Spring 2010
	EDA 7xxx
	Central Office Administration & School Board Relations
	3 credits
	Web-Based + 

0-3 Saturdays @ Collier County + Job-embedded activities

	
	EDF 7491
	Evaluation of Educational Products & Systems
	3 credits
	

	Summer

2010
	EDA 7990
	Research Design
	3 credits
	Web-Based + 

0-3 Saturdays @ Collier County

	
	EDA 7979
	Advanced Research (Dissertation)
	3 credits
	

	Fall 2010
	EDA 7980
	Research for Doctoral Dissertations
	9 credits
	Independent Research

	Spring 2011
	EDA 7980
	Research for Doctoral Dissertations
	12 credits
	Independent Research


	
	Educational Administration and Policy Core Courses
	42 credits

	
	College Research Courses
	13 credits

	
	Dissertation Research
	24 credits

	
	Electives / Transfer
	11 credits

	
	TOTAL 
	90 CREDIT HOURS


[image: image2.jpg]UF ¥1 ORTIDA



ADmini

	Certification Doctorate Degree in K-12 Educational Leadership

Course Sequence – Subject to Change 

	Fall 

2007
	EDA 6192
	Educational Leadership 
	3 credits
	Web-Based + 

0-3 Saturdays @ Collier County + Job-embedded activities

	
	EDA 6193
	Curriculum and Instructional Leadership 
	3 credits
	

	
	EDA 6948
	Practicum in School Administration 
	1 credit
	

	Spring

2008
	EDA 6423
	Data-Driven Decision Making 
	3 credits
	Web-Based + 

0-3 Saturdays @ Collier County + Job-embedded activities

	
	EDA 6931
	Special Education Leadership 
	3 credits
	

	
	EDA 6948
	Practicum in School Administration 
	1 credit
	

	Summer

2008
	EDA 6271
	Leadership in Technology
	3 credits
	Web-Based + 

0-3 Saturdays @ Collier County + Job-embedded activities

	
	EDA 6222
	Administration of School Personnel 
	3 credits
	

	
	EDA 6948
	Practicum in School Administration 
	1 credit
	

	Fall 2008
	EDA 6242
	Public School Finance
	3 credits
	Web-Based + 

0-3 Saturdays @ Collier County + Job-embedded activities

	
	EDF 6400
	Quantitative Foundations of Educational Research I
	3 credits
	

	Spring 2009
	EDA 6232
	Public School Law
	3 credits
	Web-Based + 

0-3 Saturdays @ Collier County + Job-embedded activities

	
	EDF 6402
	Quantitative Foundations of Educational Research II
	3 credits
	

	Summer 2009
	EDA 7xxx
	Supervision and Professional Development
	3 credits
	Web-Based + 

0-3 Saturdays @ Collier County + Job-embedded activities

	
	EDA 6xxx
	Leadership in Diverse Environments
	3 credits
	

	Fall 2009
	EDA 7xxx
	Educational Policy Development
	3 credits
	Web-Based + 

0-3 Saturdays @ Collier County + Job-embedded activities

	
	EDF 6475
	Qualitative Foundations of Educational Research 
	4 credits
	

	Spring 2010
	EDA 7xxx
	Central Office Administration & School Board Relations
	3 credits
	Web-Based + 

0-3 Saturdays @ Collier County + Job-embedded activities

	
	EDF 7491
	Evaluation of Educational Products & Systems
	3 credits
	

	Summer 2010
	EDA 7990
	Research Design
	3 credits
	Web-Based + 

0-3 Saturdays @ Collier County + Job-embedded activities

	
	EDA 7979
	Advanced Research (Dissertation)
	3 credits
	

	Fall 2010
	EDA 7980
	Research for Doctoral Dissertations
	9 credits
	Independent Research

	Spring 2011
	EDA 7980
	Research for Doctoral Dissertations
	12 credits
	Independent Research


	
	Educational Administration Certification Courses
	30 credits

	
	School of Teaching and Learning???
	  9 credits

	
	College Research Courses + Research Design
	16 credits

	
	Dissertation Research
	24 credits

	
	Electives / Transfer
	11 credits

	
	TOTAL 
	90 CREDIT HOURS
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	Educational Doctorate Degree in Higher Education Administration

Course Sequence – Subject to Change 

	Fall 

2007
	EDH 6053
	Community Colleges in America
	3 credits
	Web-Based + 

2-3 Weekends

	
	EDH 7505
	Finance of Higher Education
	3 credits
	

	Spring 2008
	EDH 7405
	Higher Education Law
	3 credits
	Web-Based +

             2-3 Weekends

	
	EDA 6195
	Educational Policy Development
	3 credits
	

	Summer 2008
	EDH 6040
	Student Development Theory
	3 credits
	Web-Based +

2-3 Weekends

	
	EDH 7225
	Curriculum in Higher Education 
	3 credits
	

	Fall 2008
	EDH 6046
	Diversity in Higher Education
	3 credits
	Web-Based + 

2-3 Weekends

	
	EDH 7635
	Higher Education Administration
	3 credits
	

	Spring 2009
	EDA 6931
	Leading Change
	3 credits
	Web-Based + 

2-3 Weekends

	
	EDF 6400
	Quantitative Foundations of Educational Research I
	3 credits
	

	Summer 2009
	EDH 7634
	Student Affairs Administration
	3 credits
	Web-Based + 

2-3 Weekends

	
	EDF 6402
	Quantitative Foundations of Educational Research II
	3 credits
	

	Fall 2009
	EDH 6305
	College and University Teaching
	3 credits
	Web-Based + 

2-3 Weekends

	
	EDF 6475
	Qualitative Foundations of Educational Research
	4 credits
	

	Spring 2010
	EDA 7206
	Organization Leadership
	3 credits
	Web-Based + 

2-3 Weekends

	
	EDF 7941
	Evaluation of Educational Products & Systems
	3 credits
	

	Summer

2010
	EDA 7990
	Research Design
	3 credits
	Web-Based + 

2-3 Weekends

	
	EDA 7979
	Advanced Research (Quals)
	3 credits
	

	Fall 2010
	EDA 7980
	Research for Doctoral Dissertations
	9 credits
	Independent Research

	Spring

2011
	EDA 7980
	Research for Doctoral Dissertations
	12 credits
	Independent Research


	
	Higher Education Administration and Policy Core Courses
	39 credits

	
	College Research Courses
	13 credits

	
	Dissertation Research
	24 credits

	
	Electives / Transfer
	14 credits

	
	TOTAL 
	90 CREDIT HOURS
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Assignment 2:  Investigating Learning Outcomes with Assessment Data

Learning Outcomes are statements of the knowledge, skills, and abilities the individual student possesses and can demonstrate upon completion of a learning experience or sequence of learning experiences.  Each of our pilots have identified their own set of learning outcomes.

Learning Outcomes—K-12 Aspiring Leaders

For this cohort of students we have chosen to adopt the Florida Educational Leadership standards as our target outcomes: 

The school leader, commensurate with job requirements and delegated authority, shall demonstrate competence in the following standards:

(1) Instructional Leadership.

(a) Instructional Leadership. High performing leaders promote a positive learning culture, provide an effective instructional program and apply best practices to student learning, especially in the area of reading and other foundational skills.

(b) Managing the Learning Environment. High performing leaders manage the organization, operations, facilities and resources in ways that maximize the use of resources in an instructional organization and promote a safe, efficient, legal and effective learning environment.

(c) Learning, Accountability and Assessment. High performing leaders monitor the success of all students in the learning environment; align the curriculum, instruction and assessment processes to promote effective student performance; and use a variety of benchmarks, learning expectations and feedback measures to ensure accountability for all participants engaged in the educational process.

(2) Operational Leadership.

(a) Decision Making Strategies. High performing leaders plan effectively, use critical thinking and problem solving techniques, and collect and analyze data for continuous school improvement. 

(b) Technology. High performing leaders plan and implement the integration of technological and electronic tools in teaching, learning, management, research and communication responsibilities.

(c) Human Resource Development. High performing leaders recruit, select, nurture and, where appropriate, retain effective personnel; develop mentor and partnership programs; and design and implement comprehensive professional growth plans for all staff, paid and volunteer.

(d) Ethical Leadership. High performing leaders act with integrity, fairness, and honesty in an ethical manner.

(3) School Leadership.

(a) Vision. High performing leaders have a personal vision for their school and the knowledge, skills and dispositions to develop, articulate and implement a shared vision that is supported by the larger organization and the school community.

(b) Community and Stakeholder Partnerships. High performing leaders collaborate with families and business and community members, respond to diverse community interests and needs, work effectively within the larger organization and mobilize community resources.

(c) Diversity. High performing leaders understand, respond to, and influence the personal, political, social, economic, legal, and cultural relationships in the classroom, the school and the local community.

K-12 Executive Cohort

Upon successful completion of this program, students will be able to:

· Develop their own approach to supervision 

· Select and use observable criteria of good teaching 

· Select various techniques for collecting observation data and providing 

feedback on instruction 

· Summarize rules and regulations that govern supervision in their 

selected educational contexts 

· Design a coherent plan for hiring new teachers 

· Design a plan for supporting teacher professional development 

· Design a plan for resolving a conflict or dealing with underperforming 

teachers in an effective way 

· Apply basic principles to handle conflicts within the school context 

Build a meaningful, professional-quality, portfolio-ready system of supervision that demonstrates how a K-12 administrator can lead a successful process of instruction 

Higher Education outcomes

	Broad Outcome 
	Definition

	Communication Skills
	develop effective reading, writing, speaking, listening, and nonverbal communication skills

	Community Skills
	develop an understanding of diversity/pluralism in the world community and an awareness of civic and social participation and ethical and informed decision-making

	Digital Technology Skills
	develop computer and Internet skills, and the ability to retrieve, manage, and evaluate digital information

	Information Management Skills
	develop the skills necessary to collect, verify, document, and organize information from a variety of sources

	Interpersonal Skills
	develop effective leadership, teamwork, relationship management, conflict resolution, and workplace skills

	Mathematical Skills
	develop the skills necessary to understand and apply mathematical concepts and reasoning and to analyze and interpret various types of data

	Personal Skills
	develop an ability to understand and manage self, adapt to change, enhance wellness, and learn effectively, as well as a framework for aesthetic responsiveness 

	Thinking and 
Problem-Solving Skills
	develop the skills necessary for analysis, synthesis, evaluation, decision-making, critical and creative thinking, and the creative process


Capstone and other culminating practices.

At the current time we require a qualifying exam plus a dissertation.  We are in current discussion as to the specific design of the exam as well as the dissertation.  We are in agreement that the Ed.D. dissertation should reflect practice.  But we have not come to agreement on the specifics. We have agreed, however that the  capstone must capture the following:

1. A working knowledge of the field, including its research, its prominent individuals and their contributions, and its issues and trends. 

2. An ability to synthesize knowledge and demonstrate skills associated with the field in the program domains: leadership, research, communication, assessment and evaluation, educational foundations and technology utilization. 

3. An ability to write stylistically and intellectually at a level of sophistication commensurate with the dissertation. 

4. An ability to function effectively in face-to-face dialogue. 

5. An ability to create viable solutions to problems in the field. 

Assessments

We are planning a full array of assessments of our current pilot program.  

A.  Assessing Student Learning- interviews with faculty

1. How do you know your students are learning?

2. How do you know if the LEAD program outcomes are matching up with current students’ learning outcomes?

a. How do you gather and use student learning data?

3. How do you know whether LEAD program outcomes are being met? 

4. How would you describe the degree to which students are taking ownership of their learning experience? 

a. How do your students address substantive problems or issues in their learning collectively and individually? 

b. What is/are the artifact(s) that students produce that demonstrates mastery of concepts that are presented within their learning experience?

c. What course deliverables, oral and written, are expected? 

5. What types of new questions has your localized research generated that may further or revise LEAD program goals and objectives?

a. How do these new considerations inform the development of a capstone experience for the students within this cohort?

Defining Labs of Practice (practicum experiences) 

1. Are our current practicum experiences providing students with the experiences and skills necessary to be exemplary practitioners? 

2. Is there a logical sequence to our practicums and a connection among practicum experiences? 

3. How can we provide meaningful practicum experiences that require students to utilize classroom learning to address ‘real-world’ opportunities and challenges that exist within education settings? 

4. What are the ‘job embedded’ learning experiences that prepare LEAD students to be exemplary educational administrators?

Evaluating the Student Experience

We are constructing a series of formative evaluation instruments as well as a summative evaluation to be used throughout the cohorts.  

University of Florida

Assignment 3:  Signature Pedagogies

We have drawn from the work of the Carnegie Foundation and have come to understand the definition of a signature pedagogy as a form of teaching and learning that is characteristic of the field.  

Included in our signature pedagogy is the application of practical experience or practicums related to the coursework.  

To hone our embedded instruction, a specified faculty member met with each student at the instructional site to generate and listen to practicum ideas, identify a school supervisor, identify the timelines and identify the focus areas for the phases.  He encouraged the students to write a proposal outlining their specific job-embedded responsibility and to meet with the school supervisor.  The students then participated in a 3 hour scheduled, required practicum seminar.  The purpose was for students to present their practicum ideas to the rest of the class, to ensure timelines were met and for the faculty member to make suggestions and comments.  After the seminar, the faculty member mailed comments and suggestions to all students.  Further students received colleague comments during the seminar after each presentation.  The Practicum Proposal was due a week later, signed by the School Supervisor, the student and the responsible faculty member.

A follow-up seminar later in the semester will take place in order to allow students to give updates and present good experiences and experiences for which they need assistance.  We are planning on 2-3 seminars a semester for the practicums, as well as 2-3 on-site visits, with one visit requiring the inclusion of the school supervisor.  Assessment will occur on a collaborative basis between the site supervisor and the assigned UF faculty member, according to the assessment criteria.

Key components:

We are currently working on identifying the key components.  However we do have a working assessment system as a starting point: 







APPENDIX D

Assessment System Tasks and Ratings Template

	Course Number & Name:  EDA 6948—Practicum in School Administration and Supervision

	Lead Professor:.

	Task Description:

In daily interactions with faculty and staff throughout the practicum, the aspiring principal will emphasize—both orally and in writing—a personal vision and goals related to student welfare (e.g., social justice; mental, physical, emotional development; and improved student performance).  



	Indicator Number & Description:
	MET
	MET 

WITH WEAKNESS
	NOT MET

	1.2  Articulates personal vision and goals related to Error! Contact not defined. welfare.


	· The student consistently emphasizes the critical importance of social justice within the school.

· The student articulates and recognizes high expectations in both student and faculty/staff performance.

· The student consistently models desired interaction with students and adults in the school. 


	· The student frequently emphasizes the importance of social justice within the school.

· High expectations for student and staff performance are sometimes articulated and recognized during interaction with faculty.

· The student sometimes models desired interaction with students and adults in the school.
	· Social justice is seldom recognized as an important issue within the school.

· High expectations for student and staff performance are seldom articulated or recognized during interaction with faculty.

· The student seldom recognizes or models desired interaction with students or adults in the school.


	Task Description:  
During feedback conferences with faculty, the aspiring principal recognizes the value of encouraging the other individual’s reflection on what they have done and how effective their action had been.  As a result, the aspiring principal uses inquiry to help others reflect on their performance and to determine what they might do instead in the future. 



	Indicator Number & Description:
	MET
	MET 

WITH WEAKNESS
	NOT MET

	2.4  Uses reflective inquiry when providing performance feedback.


	· Performance feedback is primarily done through the use of inquiry that causes the student to reflect on the effectiveness of his/her work performance, to reflect on what worked and why it worked, and to consider other options that might be used in the future.   
	· Feedback on work 

 performance includes     

 some use of reflective

 inquiry questions

· Moves quickly to direct feedback rather than allowing the individual to reflect on what worked, what did not work, and what she/he might do instead to improve individual performance.
	· Tells or prescribes feedback to other adults without asking them to reflect on their work performance and how effective it was.


	Task Description:  
The aspiring principal, in collaboration with the site-based supervisor, is expected to define a project to be completed during the Practicum experience.  The approved project should be helpful to the school and include a strategic plan/timeline for completion.  The finished product will be in a format that meets the need of the school and/or the school administrator.



	Indicator Number & Description:
	MET
	MET 

WITH WEAKNESS
	NOT MET

	3.2  Demonstrates basic organizational skills.


	· The project is completed  and reflects high quality work that could be shared with other individuals or audiences, 
	· The project identified is completed at the end of the semester, but the finished product does not reflect the high quality desired by the school administrator.
	· The practicum project is not completed at the end of the semester.


	Task Description: 

When participating in the interviews of candidates for teaching or staff positions in the school, the aspiring principal will use research-based questions designed to provide the interviewer with feedback on teaching or work performance; makes recommendations based on responses that have been judged to reflect desired performance capabilities.



	Indicator Number & Description:
	 MET
	MET 

WITH WEAKNESS
	NOT MET

	9.1  Uses research-based selection procedures to promote the hiring of effective teachers and staff members.


	· Uses an interview guide that reflects key research questions relative to instructional planning, delivery, and assessment.

· Recognizes differences between effective and ineffective responses to the interview questions.

· Bases employment recommendations upon the quality of response to questions about instructional planning, delivery, and assessment.
	· Follows an interview guide that focuses on questions related to planning, delivery, and assessment of instruction. 

· Recognizes differences between effective and ineffective responses to the interview questions.

· Bases employment recommendations primarily upon the candidate’s responses to the questions related to instructional planning, delivery and assessment rather than personality of the candidate.
	· Does not use an interview guide that identifies key research-based questions relative to instructional planning, delivery and assessment. 

· Recommendations for hiring are based upon personality of the candidate rather than the quality of responses to questions about instructional planning, delivery and assessment of student performance.  
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