University of Colorado Denver 

Degree Title:  Students completing this program will earn a Doctorate of Education (EdD) with a major in “Leadership for Educational Equity.” Within this major, students will also pursue a concentration area/track in a particular emphasis area.   
Goal of Program: Prepare future leaders for equity in P-12 and community-based education contexts who can effectively translate research into practice, influence policy, use data effectively in decision making, and organize individuals and groups to address challenges collaboratively and successfully. 
Through our focus on equity, we intend to prepare educational leaders to critically examine the ways in which socio-cultural and political histories of individuals and systems interact to privilege some and marginalize others, resulting in disparate educational opportunities and outcomes for students.  Our equity focus will equip educational leaders to recognize, identify, and eliminate those systems that create areas of marginality, and improve policy, structures and practices to ensure opportunities and participation for all individuals. 
Program Outcomes: 
EdD students will:
· Reflect and act on the intersection of personal, inter-personal and organizational influences on beliefs, values, policies, practices and structures that prohibit or advantage educational equity and opportunities for all individuals. 
· Demonstrate leadership that promotes equitable policies, procedures, and systems that enhance learning within P-12 or community-based education organizations 
· Demonstrate effective collaboration and the ability to lead others to achieve greater levels of collaboration in order to achieve diversity and equity for students
· Develop expertise in a primary concentration area
· Demonstrate research literacy skills to address contemporary education challenges

Coursework
a.    Core/foundation courses
Students in this degree program will take core/foundational courses in the areas of equity and diversity, leadership, and learning.  Three core course in equity and diversity will be required: a)Foundations of Education in Urban and Diverse Communities; b) Race, Class & Culture in Public Schools; and, c) Working with Families and Communities. Students will then take three leadership core courses: a) Leadership for Urban Schools; b) Organizational Performance in School and Community Contexts; and c) Psychology and Practice of Individual and Systems Change. The course, “Learners and Learning Theory” will constitute a core course in the area of learning.  


b.    Inquiry courses
Students will take three core inquiry courses that will then be followed by a guided research experience.  The three core courses will approach inquiry from a practice based context and provide students with the skills to master inquiry literacy, inquiry design, data collection, data analysis and data interpretation and application. The core courses will then be followed by a guided research experience. 
Guided Research Experience.  The focus of the guided research experience is on research/inquiry methodology. The goal is to address actual problems of practice that confront education leaders in P-12 and community-based educational contexts. The nature of the research will be guided by the nature of the challenge or question, but will typically involve research in program evaluation, policy, case study, action research, survey research, measurement or needs assessment. Guided research activities will be supported by a team of two faculty, at least one of whom has methodological expertise in the type of research being conducted. The goal of these experiences is for students to conduct inquiry that is applicable to P-12 or community-based educational contexts. Students will select a guided research experience based on the inquiry method employed, without particular concern for content focus of the problem of practice.

c. Concentration Area Courses/Internships experiences 
Concentration Area Courses: Concentration areas and affiliated courses/experiences will be proposed by faculty in the SEHD, following a set of guiding principles. These principles will outline the circumstances by which a concentration area can be proposed, the nature of courses/experiences that are necessary to meet the function of a concentration area in the program, and will set forth expectations for workload and student assessment.  We are currently outlining the major concentration areas to be offered.
These concentration areas, as well as any that may be developed in the future, were derived from two important sources of information. First and foremost, these areas will be identified as major topics of need in our local schools, districts and community-based organizations.  Within the SEHD our extensive range of partnerships with professional development schools, the Colorado Principals Center, the Center for Collaborative Educational Leadership, and the Front Range Board of Cooperative Educational Services (BOCES) as well as a multitude of partnerships established within different program areas by individual or small groups of faculty, provide us with timely and relevant information regarding the needs of our educational community. We then paired those needs with matching areas of faculty expertise and existing coursework that can be modified to meet the expectations of doctoral study. 
Concentration Area Internships. These learning experiences are content based, but will integrate inquiry skills and provide the candidate with in situ opportunities for expanding his/her experiences (1) outside of traditional educational structures or systems (e.g., community groups,  informal education sites, business/industry, etc.) and (2) to gain hands-on experiences in a role related to her/his concentration area (e.g. coaching, curriculum director, business). Each internship will be guided by an individual learning plan, a specified number of contact hours, and result in a reflective analysis of that experience in light of a student’s professional goals and related concentration area.  

d.    Capstone experiences
Dissertation. During the dissertation phase of their program, students will have the option of completing an independent research study or participating in a thematic dissertation (the work in this area draws heavily from work done at the University of Southern California, Dembo & Marsh, 2007). In either case, the dissertation will be of an applied, problem-solving nature and each individual must demonstrate the ability to conduct independent research that draws from theory to explore a contemporary education challenge. The dissertation committee will include at least 4 individuals: 1) an advisor, 2) a faculty mentor from the concentration area, 3) a faculty member from outside of the SEHD with background/experiences related to the topic or research methodology, and 4) an expert from an external organization directly related to the problem’s focus. The project will focus on innovation in education practice and will involve a written product that comprehensively addresses, generates, and/or interprets knowledge applicable to educational practice. Examples of culminating EdD dissertation projects are outlined in Appendix B.
When a student elects to participate in a thematic dissertation, the student will work with several others in a small group, either on closely-related topics or with the same database, to produce her own, unique dissertation. Themes for dissertations will be organized around field-based issues or problems, and students will be required to collaborate in developing their proposals and to critique each others’ work. In short, through a thematic dissertation a unifying feature ties several EdD students together such that they can be mentored as a group and can learn from each others’ dissertation. Each individual problem will correspond to areas of need within educational contexts and to SEHD faculty expertise (concentration area and/or research). Three or four problems will be developed each year, with the assumption that no more than about 8 students will select into any one problem of practice. Thematic dissertation problems will be presented to each EdD cohort in the summer of the third year. Students will begin with a problem and then analyze the literature to determine how others have researched the problem. During dissertation coursework, students will develop a document that outlines the scope and responsibilities for each member of the team. This contract between students and faculty will inform individual evaluations of each student’s dissertation committee. This dissertation approach differs from the traditional PhD dissertation process in which students typically work alone and begin by reviewing the literature to identify gaps and constructs, then deciding on the setting in which to conduct their research. 



