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We have initiated a pilot program and admitted 22 students.  Our proposal has been approved through all university levels, and is awaiting review and approval at the state level. Interest in the pilot program has been very high, and the quality of students is exceptional, equaling or surpassing the quality of students admitted to our Ph.D. programs. Students are expected to have a Master’s degree and administrative endorsement (if relevant to career objectives), and significant leadership experience, prior to admission.  As such, the program does not embed endorsement requirements into the curriculum. The program is being offered in a cohort format, which we call a learning community, with meeting times on Thursdays and Saturdays for extended periods. Students are enrolled part-time pursuing the equivalent of 6 hours of study for the fall.
The program remains structured around a problem-based approach featuring case analysis as the foundation for the first year, with case study and applied consultancy capstones as the second and third year.

Since VCU has not offered an Ed.D., we have the advantage of being able to create the curriculum from scratch. From the outset we agreed not to be constrained by existing courses, or even the notion of organizing around course containers. Rather the curriculum has been conceptualized as an integrated set of experiences with skills and content embedded in the integrated experiences. A development team consisting of 6-8 people from multiple academic departments, the Office of Doctoral Studies and the dean’s office meet weekly to discuss and articulate an integrated curriculum.

The current focus is on definition of the curriculum for the first semester.  As described in our initial proposal, we continue to focus curriculum development from the perspective of three major lenses: development of learning organizations, equitable organizations and accountable organizations. While we have identified various content and skills that need to be addressed, those are considered as they relate to the three lenses.
The initial activities have focused on development of personal and contextual (school, district and region) understandings. Central activities have included assessments with the LCI and Meyers-Briggs, a 360 analysis within the school setting, initial reading and analysis of the PDK district report, and involvement in regional activities related to equity and achievement gaps in education. Embedded in these activities has been a focus on key skills and methods of inquiry central to the program. For example, results of the LCI and Meyers-Briggs have been used to foster personal knowledge and serve as a basis for discussions of style, but also as a source of data and a context for discussing issues of data quality and use. The 360 analysis is being done as a web-based survey.  This will provide both data on the individual’s leadership qualities as perceived in the work context, but also as a source of data and a vehicle for development of technological and data collection skills relevant to case study. Our host district has recently undergone an extensive PDK analysis.  The resulting document is being used both to highlight issues within the district that students may investigate, but also as an exemplar of a case study that can be analyzed for both methodological and content elements.
A key feature of the program is that it is team taught.  There is a core instructional team consisting of four faculty members from the Departments of Educational Leadership and Counselor Education. 
In addition, administrative personnel from the host school district participate in the instruction. Additional faculty members are involved for specific sessions. The team approach has proved both a challenge and an opportunity. As a format that is not typical of university faculty, we have had to learn how to function as an instructional team.  However this has also provided a rich opportunity for faculty to dialog about instruction, and to model for students the type of discussion and reflection about experiences that are central to becoming a learning organization.
