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Description of Program, Core Components

The redesign of the Interdisciplinary Doctoral Program for Educational Leaders (IDPEL) is one of three foci of our pilot initiative (the other two are the design of a new, CID-inspired PhD program and the development and utilization of a design-based research protocol).

Essential Structure. IDPEL culminates in an EdD and–for those with the requisite experience and credentials–certification to serve as a superintendent of a school district. A cohort of students is admitted once every three years. As currently configured, students complete three years of coursework (on a part-time basis). Coursework is divided into Research Strands and Professional Strands with attached practica credit, representing an ongoing practicum. The fourth year of the program begins with a comprehensive assessment that qualifies students for candidacy. Otherwise, the fourth-year of the program is devoted to the dissertation, although additional time may be taken until the statute of limitations is reached. 

A Key Feature. “Talking Papers” are a key design feature of IDPEL, so called because they are to be used as the basis for research discussions with faculty, outside mentors, and peers. The program requires students to generate talking papers as course assignments in research seminars at the end of the first and second years. A third talking paper is assigned as the major product of the “Dissertation Seminar” in the third and final year of coursework. Each talking paper is to be a successive approximation of our dissertation proposal. The programmatic goal for the “Talking Papers” feature is twofold: 1) to help students emerge from three years of course work with a developed argument–including a literature review–rather than merely a “topic of interest”; and 2) to facilitate the completion of dissertations within the fourth year. Other features of IDPEL are available through the website of the School of Education at Duquesne (http://www.education. duq.edu/).

Overview of Steps to Create Change

Pre-CPED. In the fall of 2005, discussions began regarding the redesign of our extant EdD program in educational leadership (IDPEL). Independent of the redesign work for our extant EdD program, work was also proceeding on the design of a new PhD program inspired by David Berliner’s CID essay (see 2006–a pre-publication version from the Carnegie website was initially consulted) and, in particular, his proposal that doctoral students in educational psychology develop an understanding of educational policy (see McCown & Hopson, 2006a).  Initial design decisions regarding such a program: one that seeks to prepare stewards of education who can bridge the gap between research and policy were documented in technical reports (McCown & Hopson, 2006b; 2006c).  The proposals to redesign our established EdD program and to design a new PhD program were presented to the faculty at the 22 August 2006 retreat of the Department of Educational Foundations and Leadership in the School of Education.  The coincidence of redesign of an extant doctoral program for practitioners, on one hand, and the design of a new doctoral program for researchers, on the other, was the catalyst for the departmental “work group on the doctorate”.  At the first meeting of the work group, we began to experience the “CID Ripple Effect” as described by Shulman, Golde, Bueschel, & Garabedian (2006).

Administrative Support Team. An Administrative Support Team (AST) was formed to facilitate our efforts to propose how we would engage the Carnegie Project on the Education Doctorate (CPED). The AST also served as the early planning group that coordinated resources, reports to School of Education faculty and to university administration, and consultation with the School of Education’s Research Advisory Council (RAC), representing all doctoral program in the School of Education. The AST formulated and approved the CPED “Operational Plan” that turned over primary responsibility from the AST to the “CPED Coordinating Committee” (CCC).

CPED Coordinating Committee. The CCC was formed after consultation with the RAC. Doctoral Program Directors or their designees were identified.  Thus, each doctoral program in the School of Education is represented on the CCC. Each member of the CCC will convene a “CPED Working Group”. 

CPED Working Groups. Each of the five CPED Working Groups includes faculty from each department in the School of Education and doctoral students from various doctoral programs (both PhD and EdD). As recommended by the RAC, the Working Groups will have initial foci that correspond to the CPED design concepts: SoTL, Signature Pedagogy, Core, Labs of Practice, and Capstones. In light of the “ripple effect”, we expect all Working Groups to engage proposals pertinent to all of the design concepts and to do so across all of our doctoral programs. 

Duquesne Educational Leadership Symposium. In addition to the internal meetings–and in response to encouragement from colleagues within the CPED consortium and the University Council for Educational Administration–Duquesne held its first annual invited symposium focused on doctoral preparation. Senior scholars from the following universities attended: Buffalo, Indiana, Florida State, Missouri, North Carolina, Texas (Austin), Texas (San Antonio), Toronto, and Utah. The symposium was entitled “The Formation of Educational Leaders” and included sessions focused on collaborative research agendas through a network of “critical friends”. The network will convene at upcoming meetings of UCEA and AERA before the second annual DELS conference schedule for May, 2009.

Design-Based Research. Throughout the deliberations of all the groups (and the operational meetings of the CPED@Duquesne effort), we have endeavored to collect data that conform to a design-based research protocol. See Figure 1 below.

--Insert Figure from DELS PPT about here—

The figure represents the general framework with which we are attempting to account for our CPED design efforts. The theoretical and empirical antecedents of a design proposal are interrogated until a consensus argument for the design emerges that justifies the design as worthy of testing (see Barab & Squire, 2004; Bell, 2004; Brown, 1992; Cobb, Confrey, diSessa, Lehrer, & Schauble, 2003; Design-Based Research Collective, 2003; diSessa & Cobb, 2004). At that point the proposal becomes a prototype that is tested; the data that inform theoretical and empirical consequences of the design are interrogated in order to improve the prototype for the next cycle of testing. In this way, we seek to operationalize continuous improvement of our doctoral program in educational leadership and, eventually, all doctoral programs in the School of Education.

Documentation of design deliberations has occurred throughout the CPED@Duquesne project. Data are extracted from that documentation in the form of “Argument Summaries”, which have contributed to working papers and conference papers that have and will continue to document the project.

Accomplishments and Program Progress

The establishment of an Operational Plan for CPED based on inter-departmental deliberations among faculty and doctoral students, the engagement of existing administrative structures, the School of Education’s identity (as established by the entire faculty), and an expanding network of colleagues from outside the university has been key to developing a “Norm of Argument” within the context of our design and research efforts (Booth, Columb, & Williams, 2003; McCown, Miller, Schreiber, & Welch, 2007). As a consequence, the interrogation of claims regarding CPED design concepts have and are contributing to our efforts in a number of ways. A few are mentioned briefly below.

Working Papers. Working papers document and interrogate claims pertinent to our design and research efforts. Although the primary purpose of CPED@Duquesne Working Papers is to inform our internal deliberations, working papers have also been shared externally and have resulted in external review and critique.

Pittsburgh Emerging Leadership Academy. The design-based protocol that we have developed is at the heart of our joint effort with the Pittsburgh Public Schools to prepare urban principals. The effort is informing designs to prepare educational leaders to function as scholars of teaching and learning in their schools. 

Admission Procedures. Our interrogations of claims regarding the CPED design concepts led to a test of a design prototype for more clearly focused admission procedures in IDPEL. A new cohort (formed once every three years) was recently admitted using new review procedures that included interviews in which candidates were encouraged to construct arguments in support their claims for admission.

Design studies. In addition to new admission procedures, we have found opportunities to test designs in our program as it is currently structured. One example is a variation on thematically related dissertations at USC (Dembo & Marsh, 2007). Another is a “participant-design” study to enhance the quality of dissertation literature reviews (Boote & Biele, 2005, 2006; IDPEL Cohort of 2009 at Duquesne University, 2008; Maxwell, 2006; McCown, Miller, Moss, Henderson, & Hopson, 2007).

The Formation of Educational Leaders. The first Duquesne Educational Leadership Symposium engaged senior scholars from other universities in interrogating claims regarding the preparation of educational leaders. The interrogations yielded a number of design proposals for capstones (and milestones that address other CPED design concepts). The network formed at the symposium intends to engage collaborative design research across institutional contexts. Symposium deliberations yielded also an important clarification regarding our “norm of argument”. The connotative meaning of argument (arguing against each other) was set aside in favor of a denotative meaning: a dialogic form of interrogating claims so that argument-building is engaged as a collaborative process (i.e., the collective construction of design arguments).

Next Steps

Our pilot initiative is three-fold: the redesign of our EdD program in educational leadership (IDPEL); the design of a new PhD program inspired by the CID and that will serve as a point of comparison for the redesign of IDPEL; and the development of a design-based research protocol that will be used to study our CPED@Duquesne project. 

The protocol is operational and is serving to document our interrogation of claims both as proposals and as prototypes. Although we expect the protocol to evolve as we continue to interrogate design proposals and test prototypes, the protocol will continue to guide our next steps as we redesign IDPEL, design the new, CID-inspired PhD, and begin our redesign of the other doctoral programs in the School of Education. All of the next steps indicated below will be documented as previous steps have been documented moving from verified argument summaries to working papers, conference presentations, technical reports, and eventually publication. 

CPED@Duquesne Coordinating Committee (CCC). The CCC has an all-day meeting scheduled for 18 June 2008. At that meeting, the members of the CCC will plan the agenda for the 2008-09 academic year. That agenda, guided by our research protocol, will focus primarily on the tasks and timelines for the five Working Groups. The CCC members will each convene a working group and will have responsibility for coordinating the proposals and prototypes generated by the Working Groups.

Working Groups. As per the recommendation of the Research Advisory Council, the Working Groups are organized around the CPED design concepts. Although each working group will focus initially on one of the design concepts, we anticipate that the “ripple effect” (Shulman, et al., 2006) will occur as colleagues engage in their deliberations. The working groups will begin their interrogation of the design concepts by reflecting on how and why their current programs are structured as they are (recall that the working groups are inter-departmental and include faculty and doctoral students from all of the doctoral programs in the School of Education). Our hope is that by interrogating programs as they currently operate, comparing those “baselines” to our newly developed identity, and considering the baselines in the context of CPED design concepts, we will reveal assumptions that can then be challenged by new design claims.

Pittsburgh Emerging Leadership Academy (PELA). A group of faculty is engaged with the Pittsburgh Public Schools to test a new design for the preparation of urban principals (including certification if necessary). The design will be interrogated using the CPED@Duquesne research protocol. Additionally, the PELA candidates themselves will be prepared to engage in design-based research focused on the needs of city schools and will do so as full-time employees of the district working closely with “mentor principals”. PELA will provide tests of prototypes that bear directly on the scholarship of teaching and learning (as practiced by principals, by professional development personnel in the district, and by educational leadership faculty). It also provides a direct test of a new design of laboratories of practice and a potential signature pedagogy.

DELS Network. The network of scholars focused on the preparation of educational leaders have made a number of design claims that will be interrogated, formed into design prototypes and then tested. Some of these will be specific to IDPEL; others will be tested across a number of programs at the various universities represented by this network of critical friends committed to collaborative design research. The network will convene at UCEA in October, at AERA next April, at the second DELS symposium next May, and perhaps engage the CPED consortium in the Fall of 2009. The proposals and prototypes emanating from the network will also find their ways into the deliberations of the CPED Working Groups and the CCC.

Ad Hoc Groups. These groups have been formed around various tests of prototypes and include members of the CCC, those engaged in PELA, those who will review proposals and prototypes in their role as members of the IDPEL Quality Council, and the School of Education’s Research Advisory Council. Examples include faculty working on thematically related dissertations, dissertation literature reviews, systematic and intentional inquiry as a signature pedagogy for the formation doctoral students, and the design of the new PhD program that seeks to form scholars who can bridge the gap between learning science and policy by means of evaluation. 

In summary, our next steps will be focused by design-based research–focused through a norm of collaborative argument–and framed by the CPED design concepts and the need to operationalize the formation of stewards of educational practice and stewards of the discipline educational research.
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