Virginia Commonwealth University

Core Foundation Courses

All of the courses in our program are core courses.  There are no electives.  Rather, students move together through a series of experiences/modules/blocks which are built upon the recognition that although a leader’s work is contextual, it requires the ability to make decisions based upon available information of many types, sometimes with limited time for reflection.  Thus, leaders need to be able to bring a number of analytic frames to the table, frames that reflect economic, legal, political, human relations, emotional, ethical, learning, and systems thinking.  At the core of the conceptual framework of this proposed program is that leaders need to be able to use a variety of data and therefore need to know where to find those data, how to evaluate the evidence, and how to link it to policy and practice – all within fragmented and contested spaces and contexts.  This, then, is a degree in thinking in multiple frames for the purposes of leading learning organizations toward ethical, equitable, and accountable outcomes.

Three analytic lenses -- equity, accountability and learning environments -- will guide learning activities and enable students from varying backgrounds to consider learning through common perspectives.  The experiences in the program will provide a laboratory in which students can examine questions, identify data, analyze from a number of perspectives, and practice making decisions that are ethical, equitable, and further the goals of the organization.

This is a reflective practice approach to learning which is built around the use of data or evidence to understand problems of practice and to make decisions that improve the core purpose of the institution being represented.  In the case of schools, this would be student learning, growth, and development.

Activities in the program will require students to examine three program goals – learning, equity, and accountability – from a number of frames to include: systems, economic, legal, and human relations.  Problems of practice and issues of the field will be the vehicle around which students use frames to consider issues of equity, learning, and accountability.  Each frame uses a different type of evidence or data and asks different questions.   

Throughout frames, students will be expected to become competent in a number of skill areas important to leadership:  

Managing dynamic organizations 

· Articulate a vision

· Implement change

· Understand the implications of culture

· Understand the culture of the organization 

Working with People

· Incorporate principles of adult development and learning

· Build a professional learning community 

· Work effectively with people in different types of groups

· Collaborate with others

· Supervise effectively, utilizing effective communication skills 

· Facilitate diversity of ideas

· Build consensus

· Mediate and negotiate

Understanding self as leaders 

· Assess personal strengths and attributes

· Develop an ethical core

· Identify cognitive processing approach and relationship to leadership

Communicating and persuading

· Communicate in many forms including oral, written, and technological

· Communicate to inform, motivate, and persuade
Using data to address problems of practice

· Identify and locate relevant data

· Evaluate data quality

· Analyze data in appropriate ways to answer questions

Understanding and Managing the change process

· Understanding barriers to change

· Understanding how to implement change

· Understanding time demands of change
An example of the Fall 2008 illustrates how various themes and perspectives are intertwined.  This block or strand is focused on understanding self.  Students are collecting evidence that will provide a variety of perspectives on how others see them as well as how they see themselves.  The Learning Community began by taking the Learning cc Inventory online.  We brought Dr. Robert Kottkamp, one of the LCI facilitators, in for a day to work with the students about the ways in which they engage cognition.  The purpose of these assessments and activity was to provide students with a meta-cognitive frame to examine their own learning as well as the ways in which they behave in teams.

Next, students did their own 360.  Working from the NASSP 360 surveys, students learned about instrument development, validity and reliability, and concept mapping factors.  They each created an online survey for their respondents and directed the 360 activities.  Because this was an online experience, students were able to gather considerably more data than is usual in a 360.  Most students had all teachers complete the 360 survey as well as peers and the people to whom they report.  Most have at least 150 data points.  The responses were subjected to a factor analysis, allowing students to examine the viability of the NASSP factors.  Then students analyzed their own data, disaggregating by role of rater, and compared results.  Finally students reported the results of the 360.  This exercise, alone, allowed us to introduce research concepts and skills, reflective practice, and team issues.

This block includes several other pieces of data that the students are collecting on self, organization, and historical context and will culminate in a project that requires the students to synthesize the individual data results into a larger description of “self”. 

Inquiry 

The Ed.D. program emphasizes the development of data-driven school leaders, but we might also say that graduates of this program will be inquiry-driven school leaders.  That is to say, ranging from self-reflection to systematic collection, analysis and reporting of new data, leaders need to be able to bring multiple inquiry skills to bear on their learning organization.  Again, there are no specific inquiry or research courses.  Inquiry activities are threaded throughout the program within the context of the frames of the program.
Leaders need to be able to create and interpret data, but in ways that are different from traditional researchers in the academic, public and private sectors.  This program stresses research literacy, a set of skills and knowledge that leaders need in order to understand and use research for policy and practice decisions.   By and large, leaders read research in an attempt to improve practice, looking for evidence that a new program, a process, or a series of interventions might add value to their organizations.  There is ample evidence that program changes are often made devoid of evidence of effectiveness, that interventions are rarely evaluated, and that administrators lack the skills to make use of research findings.  

 

Therefore, the inquiry strands of this Ed.D. focus on issues of research literacy, methods of systematic inquiry and how leaders can identify and analyze data effectively -- with the primary goal of building the requisite skills leaders need to use data for decision-making.  In order to be able to base action upon research, leaders must be able to judge the quality and applicability of the research.  

 

 People in leadership positions rely upon policy analyses or synthesis documents to present what is known on an issue or problem.  Leaders need to understand how to find such documents, understand these documents, judge the quality of the documents, and – in a very few cases – create these documents.   Leaders need quantitative, logical, qualitative, legal, and economic reasoning skills.  They also need to be able to merge these skills around the core elements of their organizations.  

 

Leaders need to evaluate learning and educational programs at the local level.  Administrators need to understand educational accountability and student assessment.  In other words, they must be able to develop and/or support systems for student assessment and program evaluation.  Administrators must understand how learning is accessed, what data are needed to make judgments about program effectiveness, and what the data that are collected mean for practice.  Using achievement and other data from their own organizations, students will learn where to find learning data, what these data mean, and how to draw inferences from the data.  Leaders need to be able to look at learning from different frames.  For instance, How much does it cost?  Who gets the most resources?  Who needs the most resources?  What works for which students?   What programs are most effective and for whom?  

A research literate leader is able to:

·  Read the research of others and judge the value of this research for practice.  
·  Organize data to describe  what the data say
·  Use data spreadsheets such as Excel to sort, compare, and display data.  
·  Understand a variety of data types including economic, interview, survey, and test data.

·  Engage public communication and public opinion by gathering information through face-to-face interviews, observations, focus groups, paper and pencil and web surveys.  

·  Understand the principles behind testing, different types of tests and the limitations of information provided by tests.  

·  Identify purposes and evaluate the effectiveness of programs.  

·  Research literate leaders can examine the cost effectiveness of decisions
Capstone

The capstone experience in this program is a consultancy project where:

· Clients will prepare a “request for assistance” description of a project.  This request will include: (1) A context statements (2) the problem to be addressed; (3) the expectation of the client; (4) the data sources that will be made available and/or the agreements for data to be collected; (5) the expectations regarding communication and reports; and (6) the expectations for the final report.
· Student will “bid” on the project on which they wish to work.  Based on student bids, teams of 3-4 students will be formed to carry out the project work. 

· Once a student team has been identified, the team will present a scope of work memo to the client and the Leadership faculty that defines the scope of the project, including key questions; specifies the analytical focus and data collection strategies; develops a timeline and task completion schedule; and assigns team members.

· The final project will be a report of the analysis undertaken, including a description of the literature which informed the topic, a description of the data used, and the policy and practice recommendations.  

· The final product will be reported to both faculty reviewers and client reviewers.  

· Using procedures outlined by current Carnegie institutions using this type of capstone, mechanisms will be in place to ensure individual accountability for work products.

PAGE  
1

