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Background and Collaboration with the University of Kentucky
As Education Deans of the two Research I universities in Kentucky, James Cibulka (University of KY) and Robert Felner (U of L) recognized the need for reconsideration of the education doctorate. They further recognized the desirability of collaborating on that reconsideration and submitted a joint proposal to participate in the Carnegie Project on the Education Doctorate (CEPD), which was accepted. Representatives from both universities attended the convening in June 2007 and in October 2007. 

In July 2007, the Council on Postsecondary Education (CPE) in Kentucky released a guiding document (“Review of Ed.D. Proposals and Programs”) and have since provided meeting space and facilitation assistance for faculty representatives to work together on several occasions. Collaborative opportunities continue to evolve and a discussion forum for steering committee members from both universities is scheduled for January 2008 to further specify those collaborations.
University of Louisville Plan for Consideration of the Education Doctorate
With the guidance of Dean Robert Felner, staff members at the College of Education and Human Development (CEHD), University of Louisville, outlined a two-pronged approach for review and possible redesign of doctoral programs: 

(1) Establish a large (30+ member) group made up of faculty members from all departments, college administrators, current doctoral candidates, and representatives of university administration and local school districts to review the status of and consider revisions to all doctoral programs in the College;
(2) Establish a pilot program for a Practitioners’ Doctorate in Educational Leadership for up to twenty K-12 administrators to begin January 2008.
By design, the study group portion of the initiative involves time-consuming readings, research, and scholarly discourse, a model that yields program recommendations after the work is complete. The pilot program, on the other hand, is action based upon incomplete information leading to recommendations during the work. It is intended that the understandings and experiences from each inform the other. This sharing of information and experiences will occur through common goals, the use of common resources, intentional communication, and common membership (key faculty members and district representatives serve on both the study group and the pilot program steering committee). Ultimately, the combination of broad based scholarly consideration and focused action research will inform recommendations regarding doctoral programs at the College.

Part I: Study Group 
At the initial study group meeting (August 2007), Dean Felner provided information about the Carnegie Project on the Education Doctorate (CPED), and distributed pertinent readings for all members. The group decided to begin the work by dividing into three 10-12 member committees, each with the same four tasks: (1) initial discussion on core knowledge, (2) initial discussion on signature pedagogies, (3) initial discussion on laboratories of practice, and (4) discussion of recommendations regarding how this work might best be completed (i.e., reconfiguration of committees, inclusion of other individuals, resources needed). Each committee was assigned an “Initial Point of Contact” (IPC) who would convene a meeting, record recommendations, then attend a follow-up meeting with the Dean and Project Coordinator.
At the October 22 follow-up meeting the three IPCs, Dean, Associate Dean and Project Coordinator considered comments from the committee members, and then outlined next steps:

· November 1 meeting for same participants to hear a report on the Nashville Convening;

· Distribution of Envisioning the Future of Doctoral Education (Golde, C., Walker, G., editors) to all participants (30+);

· Same format committee meetings to be scheduled by the IPCs by November 20 with prescribed tasks (consider current models of doctoral programs in the College, define the intent of each and quantify the degree of success of each in achieving the stated intention, examine research relative to doctorates in education, propose preliminary models)
· Appointment of one IPC (representative from Teaching and Learning Department) to the Pilot program steering committee

The study group will continue to meet in the smaller parallel committees described above, and as the tasks evolve, also in departmental groups, topic groups (i.e., core knowledge, signature pedagogy, laboratories of practice, capstone, evaluation) and occasionally as a whole group.

Based upon their study, the group will make recommendations regarding the education doctorates at the College of Education and Human Development.   

Part II: Pilot Cohort 

In September 2007, the Dean, the Project Coordinator, and the Director of the Ohio Valley Education Cooperative (OVEC) put together a 10 member steering committee to plan a pilot cohort, whose members would become doctoral candidates and also a voice for redesigning education doctorates at the College of Education and Human Development.

Steering committee members included certified employees of OVEC, faculty and administrators from the University of Louisville, and administrators from the OVEC member districts. Committee members have gathered input from potential candidates, reviewed models from other institutions, read articles, discussed possibilities, and have created preliminary portions of the program. This group will continue to develop programmatic elements and serve as an advisory group throughout the pilot. Perhaps most notably, they will also make recommendations regarding establishment of the practitioners’ doctorate in educational leadership based upon the pilot program, and may make generalized recommendations regarding all doctorates at the College of Education and Human Development.
The pilot program has two goals: (1) to build a community of K-12 educational leaders with the skills of inquiry, action, and advocacy to lead transformational educational initiatives,  (2) To contribute to the design, development, and evaluation of a new professional practice doctorate in educational leadership.

In a pilot program all decisions can be considered preliminary and subject to adjustment according to the needs of the participants and encountered realities throughout the pilot’s existence. The steering committee has considered and will continue to consider the following program elements:

· Core Knowledge 
· Signature Pedagogies
· Laboratories of Practice
· Learning Experiences (Themes and Modules)
· Differentiation
· Capstone 
· Assessments
· Faculty
· Schedule 
· Location(s)
· Program Resources and Candidate Costs
· Candidate Selection
Core Knowledge
At the conclusion of the pilot program, some outcomes will be common to all graduates and those outcomes form the Core Knowledge of the program. The conceptual framework for the University of Louisville describes three overarching principles- inquiry, action, advocacy - so those are used as organizers for the ten outcomes agreed upon by steering committee members. The principles can also be aligned with the Carnegie descriptions of Habits of Mind, Habits of Hands, and Habits of Hearts. 

Inquiry (Habits of Mind)
Graduates will be critical consumers of research across disciplines (i.e., business, psychology, sociology, law) in order to apply that information to challenges in education. Further, graduates will be action researchers within education in order to be effective decision makers and leaders in the field.
1. Critique existing qualitative and quantitative research in a variety of disciplines and apply useful findings to education;
2. Frame problems and critical questions regarding organizational challenges;
3. Collect, analyze and interpret appropriate data to solve organizational challenges;
4. Analyze and evaluate educational processes, programs, policies, and institutions in order to lead improvement initiatives.
Action (Habits of Hands)
Graduates will have the knowledge and skills to create and lead organizations that provide a culture of achievement for students and adults.
5. Understand theories and research of student contexts (psychological, family, cultural) and implement them to transform education;
6. Understand theories and research in teaching & learning and implement them to transform education;

7. Understand theories and research of leadership and organizational culture (vision, instruction, management, leadership) and implement them to transform education.
Advocacy (Habits of Heart)
Beyond knowledge and skills, graduates will demonstrate a commitment to the education profession and the role of education leader by upholding the code of ethics, promoting the value of the profession, and socializing new members.  
8. Make ethical decisions.

9. Use education to promote social justice.
10. Demonstrate stewardship of the profession.

Signature Pedagogies 

Signature pedagogies are consistent patterns of teaching that indoctrinate candidates into the field, helping them develop the habits to think like a professional. While discussion and debate continues in the steering committee and the study group (and beyond) regarding signature pedagogies for educational doctorates, the steering committee has agreed that thinking like an educational leader means (at least) three things: (1) identifying and solving the right problems, (2) being able to get work done within a variety of communities, and (3) being change agents for social justice. Those form the basis for the following signature pedagogies, each of which includes a knowledge base as well as process. These three processes will be present throughout the pilot program.

 Problem-based Learning
Educational leaders must perceive a variety of situations, frame the challenges, and develop plans for addressing them. The learning experiences within the pilot program, therefore, will focus on helping candidates develop the knowledge, skills, and dispositions for understanding and addressing complex situations.
Problem-based learning usually means that a team of learners is presented with a complex situation. While prescribed steps vary depending upon the model selected, the team works together to analyze and address the issues. Responsibility for learning is largely within the group and not within the instructor. Situations can be presented as case studies or in-baskets by instructors and/or candidates.
Building and Working in Communities

Educational leaders most often do their work within a community, and throughout their tenure must effectively navigate a variety of communities. The learning experiences in the pilot program, therefore, will focus on helping candidates develop the knowledge, skills, and dispositions for accomplishing goals within a variety of communities (internal and external to the cohort).

Some strategies useful for intentionally experiencing and building community could be:

· Shared challenges/experiences – cohort members share with one another the challenges and experiences in their work, providing one another feedback and  suggestions;

· Collegial review/critique – each cohort member presents a program, product, or process he/she is developing for his/her job and others provide specific feedback;   
· Collaborative inquiry – cohort members collectively identify a challenge in the organization of one candidate and work together to address it; 
· Community service/service learning – cohort members identify and collectively engage in outside-of-the-program activities designed to solve problems and/or promote the profession.
Advocacy for Social Justice

Those who lead educators must have a strong sense of the power and privilege in their work. Education is a powerful tool that others can be taught to use to change lives. Educational leaders must use this lens for the work they do on a daily basis.

While candidates in the pilot program are learning to identify and solve problems and learning to capitalize on community building, their ultimate goal is to improve lives through learning.  Strategies to help them further develop this habit could be:

· Service learning –  a candidate has the opportunity to build skills or experience and help address a need;
· Community service/service learning – cohort members identify and collectively engage in outside-of-the-program activities designed to solve problems and/or promote the profession.

Laboratories of Practice
Candidates’ learning will be firmly rooted in the common and unique challenges they bring to the table as practicing administrators. They will be challenged to approach their work in schools, districts, and the state department of education in new ways, to do work that is new to them, and to expand the application of their work to other populations and situations.
In addition, the pilot program itself will be a laboratory of practice, where they will be asked to learn about, thoughtfully consider, and make recommendations on their experiences as doctoral candidates.
Some strategies that illustrate this approach are: 
· Inquiries based on candidates work – each cohort member applies a newly learned skill to a situation in his/her work and monitors/reports results;
· Collaborative inquiry– cohort members collectively identify a real-world challenge and work together to address it; 

· Problem-based learning – cohort members are presented with a real problem on which to collectively apply their skills;
· Case studies – cohort members are presented with information about a situation and asked to apply their skills;
· Action research – cohort members identify a question based in their work, then outline and implement a research plan to answer the question;

· Simulations - cohort members engage together in role-playing and debriefing that reflect common challenges;  

· Evidence-based assessment – cohort members are responsible for providing evidence of knowledge or skill attainment. 
Learning Experiences (Themes and Modules)
The ten Core Knowledge outcomes are arranged into four overlapping themes: (1) tools of the profession, (2) students and their contexts, (3) teaching and learning, (4) leadership and organizational culture. Each theme includes a number of modules with specific outcomes, and those outcomes are used to design interdisciplinary experiences within a theme. Each theme will have a unique configuration of experiences, assessments, large-small-individual group experiences and face-to-face or on-line time. In addition each theme will build upon the experiences from previous themes.  

With some exceptions, specific outcomes for the modules are not developed. Current course descriptions may be useful to the development process but preplanning is limited by the program commitment to candidates’ ownership of the learning and to basing learning experiences in their work. This presents a particular challenge in light of the January start date and the commitment to three groups of candidates. 

Following is a diagram that illustrates the relationships among signature pedagogies, themes, and laboratories of practice.
Signature Pedagogies

	
	Problem-Based Learning
	Building and Working within Communities
	Advocacy for Social Justice
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Teaching & Learning 
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Districts, State, Nation
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Students and Contexts 

Labs of Practice:

Classrooms, Schools, State, Nation 
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Theme:

Tools of the Profession 
	
	
	


Differentiation
Within the cohort community, each candidate has a unique profile of strengths, goals, interests and needs. While the core knowledge is held constant, processes and/or applications may vary to suit the unique profile of strengths, goals, interests and needs. Working closely with other cohort members and the program faculty, experiences will be intentionally arranged to capitalize on the individual profile. 

Some strategies for self-direction are:

· Personal reflection – throughout the program cohort members will engage in individual and group reflection about their strengths, goals, interests, and needs as an educational leader; 

· Choices – cohort members will use their reflections to make choices of the processes and products they use while gaining the core knowledge;

· Application of learning on the job – candidates will apply and modify understandings gained through program participation to their work; 

· Self-regulation – candidates will establish procedures and timelines to meet program expectations;

· Task differentiation – faculty members and an individual candidate may determine that some learning experiences will be differentiated. For example, the assistant superintendent for curriculum may be given the opportunity to modify the learning experience, to create learning experiences for others, or occasionally to complete work independently.

· Specialty rotations – candidates and program faculty will jointly reflect on the candidate’s strengths, goals, interests, and needs to design internship experiences that complete their doctoral program.

Those candidates who transfer in hours of doctoral work sufficient to be considered ABD will be a “cohort within the cohort” and will be directed to the doctoral seminar, capstone seminar, and capstone project. 

Note: Participation in the pilot program will not lead to certifications or endorsements. 


Capstone  

Pilot program candidates will demonstrate their accomplishment of the goals – lead a transformational initiative and contribute to the design of the Practitioners’ Ed.D program – as a condition of graduation. Faculty groups, the steering committee, and eventually candidates themselves are asked to consider, evaluate, and recommend the intent, standards, and format for the capstone experience. 

Current discussion favors

· Alignment of assessments from “Tools of the Profession” through the Capstone product;

· Development of and agreement about specific standards of quality for the Capstone product;

· A group project with individual components for the transformational initiative;

· A group project for the development of the Practitioners’ Ed.D program;

· A written product and presentation to faculty and consumers for both products.

Assessments

Theme assessments should contribute to the candidate’s understanding of his or her growth toward the outcomes and should help the candidate prepare for successful completion of the Capstone. They should be authentic – that is, based in the work of the administrator.
Faculty
Steering committee members are committed to university faculty, practitioners, and the candidates working as a team to design and share learning experiences in a culture of collaboration. The very real notions of faculty workload and availability, the compressed timeline, and practitioner expertise will have to be addressed.

Sample Schedule 

All cohort members (including ABD students) will meet two Saturdays a month for approximately three hours for doctoral seminar. The time will be spent examining current national and state issues in education and related fields, with a focus on social justice. During this time, students will also plan future learning experiences, and have the opportunity to consult with program faculty. Those students engaged in the current themes will continue to meet, with the times dependent upon the specific module.

All candidates will participate in on-line discussions and complete assignments outside of Saturday meetings.    

Tools of the Profession (spring ’08) 
-Module 1: problem-based learning, community building, social advocacy foundations
-Module 2: inquiry and concept models

-Module 3: quantitative research

-Module 4: qualitative research

Students & Contexts Theme (summer ’08 and fall ’08)
-Module 1:  characteristics of students (preschool-adult)

-Module 2:  family psychology

-Module 3:  cultural sociology

-Module 4:  diversity studies

Teaching & Learning Theme (spring ’09 and summer ’09)
-Module 1:  learning theories

-Module 2:  pedagogy

-Module 3:  curriculum models/curriculum development

-Module 4:  assessment models

Leadership Theme (fall ’09 and spring ’10)
-Module 1:   organizational theories & school culture

-Module 2:   leadership for change

-Module 3:   human resource management 

-Module 4:   financial management

Seminar on Social Responsibility (summer ’10)
Specialty Rotations/Independent Experiences (available summer ’10-spring ’11)

Capstone Seminar (summer ‘10)
Capstone Development & Defense (fall ’10 & spring ‘11)
The inclusion of candidates with “some” doctoral work presents an unresolved challenge – how to maintain the integrity of a cohort approach while serving the needs of the individuals.
Location(s)

Meeting locations may vary depending upon the needs of the cohort or the experiences for the day, but the OVEC office in Shelbyville, KY is reserved for the appropriate Saturdays. It includes two large rooms and one smaller room as well as technology access and will be a central location for the pilot cohort candidates.
Program Resources and Candidate Costs

The steering committee has speculated on resource needs (particularly technology), but issues of resource availability and program cost will be determined by a college/university administrators.
Candidate Selection

The pilot program (January 2008) is available for 

· current administrators in the 14 OVEC districts (superintendents, certified central office staff, principals, assistant principals) who have at least 5 years experience in administration;

· current employees of the Kentucky Department of Education, director level and above who have at least 5 years experience in a leadership position;

· Other candidates may be considered if allotted spaces are not filled by the above.

Applications will be distributed to the 40 individuals who have expressed interest to date as well as to eligible agency contacts October 31. Three interest sessions are scheduled in November, and completed applications and official transcripts are due November 26. Interviews/screening will be November 27-30. Acceptance notices will be mailed December 7 and the program orientation will be December 14.     
In addition to transcripts, demographic and biographic information, applicants will be asked to respond in writing to two prompts, provide evidence of improved student achievement, and submit a letter of commitment from their supervisor, all of which will be reviewed and scored using a rubric. Follow-up interviews will be conducted by U of L and OVEC employees. 

	Prompt
	Information Sought
	Format

	Why do you want an Ed.D?
	Motivation
	Written response 

(part of application)

	What knowledge, skills, attributes will you contribute to the cohort?
	Potential contribution to cohort community
	Written response

(part of application)

	Present evidence of a situation where your leadership led to improved student achievement.
	Demonstrated success in leadership for student achievement. 
	Various 

(part of application) 

	Please provide a letter of support from your immediate supervisor or head of the organization specifying their support for your participation in the program and how it will benefit the organization. 
	Support from supervisor/organization.
	Letter from supervisor or head of the organization

(application)

	Identify the most significant barrier to student achievement in your organization and how that barrier can be lessened.
	Ability to analyze,  synthesize, and communicate
	Written and oral presentation

(interview)

	Common and individual questions
	Extension and clarification of application materials
	Questions/answers

(interview)


Candidates in the pilot program will be identified for three groups: (1) no previous doctoral work, (2) some previous doctoral work (parameters not yet defined), (3) significant doctoral work (ABD). Their learning experiences will vary accordingly.

Conclusion
The long-range goal of this initiative is to have intentionally determined (and perhaps redesigned) and aligned doctorates across the College of Education and Human Development. The goal is being addressed through careful study and consideration by committed university faculty, district practitioners, and doctoral students who will eventually make well-reasoned and informed recommendations. It is also being addressed by committed (and risk-taking) university faculty, district practitioners, and doctoral candidates who are willing to try new ways without guarantees of ease or even success.

These separate and convening efforts will lead to college doctoral programs built on a combination of scholarship and practice, which is, after all, the model to which we aspire.
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